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Executive summary

Goal and methodology of the survey

This report outlines the results of the survey “Out of School Children in Ukraine - A Study on the
Scope and Dimensions of the Problem with Recommendations for Action”, which was conducted in
January 2016 by GfK Ukraine, with the support of the UNICEF Country Office in Ukraine.

The necessity of this study was determined by the impact of internal migration from the non-
government controlled areas (NGCA) to other regions of Ukraine, on the education system, as well
as by the lack of complex data on IDP access to school in the areas of settlement.

Analysis of the situation was conducted through desk research of the legislative framework and
available statistics, as well as qualitative studies on access to education by IDPs

Focus-group discussions with IDP children and parents, as well as semi-structured interviews with
key informants (hereinafter referred as Kls), who are representatives of state bodies, local
authorities, NGOs, UNICEF “Education” Cluster partners etc., were conducted to study the situation
regarding access of IDP children to education. In addition, focus-group discussions with Roma
children and parents were conducted to determine any problems in school access that are not
caused by the IDP status.

The study tools (guide for focus group discussions (FGDs) and questionnaire for interviews with KIs)
were based on the Operational Manual of The Global Out-of-School Children Initiative. GfK Ukraine
finalized the study tools, and they were commented on and approved by the Ethics Committee of
Sociological Association of Ukraine.

Limitations of the survey

- The study provides qualitative analysis of the situation, in order to define the main trends of
the problem. It should not be considered as a comprehensive overview of the enrolment or
non-schooling rate in the country, but rather a profile of exclusion.

- The study was conducted only on the territories under the Ukrainian government control, so
it does not cover the situation in the NGCA.

Survey findings

According to the IDPs and Kls who took part in the survey, as well as the results of desk research,
the major problems facing children at school are being addressed through significant efforts made
by the Ministry of Education and Sciences and local authorities. For example, IDPs are being allowed
to provide copies of essential documents if they don’t have the originals, and school administrations
are obliged to accept all IDP children. At the same time, according to the Public Audit* the authorities
do not have a long-term vision of how to solve the problems of IDPs in Ukraine. A number of problems
still exist.

thttp://issuu.com/irf ua/docs/dp-2015-8




One of the main problems to be solved is children suffering trauma due to the experience of living in
the zone of military operations. These children can find it difficult to adapt to the host community and
their new social environment. Teachers do not have experience of working with children with war-
related psychological trauma. There is a need to facilitate trainings for school psychologists and
teachers, so that they can provide psychological support to IDP children, especially to those affected
by experiencing or witnessing violence and the military conflict.

The attitude towards IDPs in host communities is generally positive, but more work to integrate IDPs
into host communities is still needed. Sometimes, IDPs find it difficult to interact with people from the
local community. Children might be unaware of the effects of trauma that other children have and
not all IDP children have friends among their classmates. However, problems related to
communication with teachers were mentioned more in the survey than problems communicating with
children. Other problems facing IDPs include: a discrepancy in the level of teaching in host and home
locations and some IDPs’ poor knowledge of the Ukrainian language.

Interpersonal problems with teachers and classmates were also mentioned by Roma children. Roma
children suffer from stigmatization at school because of their ethnicity or their family’s financial status.

Low family income limits access to school for some vulnerable groups (both IDPs and Roma children
mentioned this issue).

Even though the number of problems that IDPs face has decreased, state authorities and local
communities still have to make a significant effort to integrate IDPs into their host communities.

Transition points
The results of the survey show that the transition points? for IDP children in Ukraine include:

- Uncertainty about returning to place of origin. If a family wants to return home it may be a
reason why children are not attending school for a long time.

- Essential records. The survey showed that there are some IDP families who left all their
important documents when they left their place of origin. It takes quite a lot of time and effort
for parents to renew documents, which may cause their children not to attend school for some
time.

- Children affected by violence trauma. Some children do not attend school because they are
experiencing psychological trauma and parents sometimes believe they should address
these needs before the child is ready to return to school.

- Interpersonal problems with teachers and classmates. Children who have bad relations with
teachers or classmates at school tend to skip classes.

2 According to UNICEF OOSC methodology, transition points are periods of life or situations where children
are most likely to drop out or not attend school.



Background and methodology of the study

Background

According to UNESCO Institute for Statistics data, in the pre-conflict period in Ukraine (2013), the
rate of OOSC of primary school age was 3 per cent®. This rate is not high compared to other countries
in the region. In 2014 the military conflict in Donetsk and Luhansk oblasts of Ukraine affected the
educational sphere: children were Kkilled; education infrastructure was attacked, destroyed,
damaged, and used by fighting forces.

Migration of the population from the territories where conflict was taking place, to elsewhere in
Ukraine has had a great impact on the educational system. Teachers and school-aged children
constitute a sizeable percentage of Ukraine’s 1.7 million internally displaced population. The most
acute damage is observed in the regions closest to the non-government controlled areas (NGCA).
Many children moved to new schools throughout the country. There is no aggregated data on IDPs’
access to school in the area. UNICEF is implementing an OOSC Initiative in Ukraine targeting IDPs
and their access to education®. A deeper understanding of OOSC was required to gain a better
understanding of what should be done to support schools and the educational system in reaching
OOSC and including them in the educational system. These results will also serve as the baseline
that UNICEF will use as a part of its long-term (2015-2016) monitoring and evaluation plan for its
Children of Peace project.

Purpose and target groups

This study aims to provide insights to stakeholders about what are the factors and the impact they
are having that keeps children in general, and IDP children in particular, out of school.

Target Audience

The study is focused on two groups:

- Internally Displaced Persons (IDPs), who face problems of access to education as a result
of the military conflict. This group is the main target of the survey;
- Roma, who always had high number of OOSC, as confirmed in previously conducted
surveys®:
v' Approximately 50 per cent of Roma children do not attend school regularly

v Only 20-30 per cent of Roma children have obtained basic education
v" The majority of Roma children do not finish school.

8 http://data.worldbank.org/indicator/SE.PRM.NENR

4 Strategy Paper for UNICEF Ukraine Country Office on the Education Sector Response to the Crisis in
Eastern Ukraine / Christopher Talbot, Consultant, Education in Emergencies RO CEECIS, Geneva / October
2014

5 http://www.errc.org/cms/upload/media/01/FB/m000001FB.pdf



The Roma community was surveyed as a “control group” to determine problems in access to school
that are not connected with the status of IDP, but with other characteristics of a vulnerable group.

Methodology

The study consists of the following activities:

Desk research of the legislative framework, available statistics, and studies on IDPs’ access
to education;

Five focus groups in Dnipropetrovsk, Kharkiv, Kyiv, Mariupol, and Severodonetsk with IDP
children aged 14-17 years, who continuously or regularly do not attend school (not including
those who have completed 9 grades and finished studying);

Five focus groups in Dnipropetrovsk, Kharkiv, Kyiv, Mariupol, and Severodonetsk with IDP
parents whose school-aged children continuously or regularly do not attend school;

One focus group in Uzhgorod with Roma children aged 14-17 who have experienced
continuous or regular non-attendance at school (not including those who have completed 9
grades and finished studying). Uzhgorod was selected for surveying the control group
because the majority of the Roma community in Ukraine lives in Zakarpattya oblast (14,000
persons according to 2001 census data and more than 100,000 persons according to
estimated data®);

One focus group in Uzhgorod with Roma parents whose children of school age experienced
continuous or regular non-attendance of school;

Thirty-four semi-structured interviews with Kls in Dnipropetrovsk, Kharkiv, Kyiv, Donetsk,
Luhansk and Zakarpattya oblasts. Kls were from the NGOs working with IDPs and Roma
people, educational organizations, local departments of education, MoES, and MoSP.

The fieldwork was conducted in January 2016.

Composition of Focus Group Discussions (FGDs)

Age composition:

v
v

Children aged 14-17;

There was no age limit for parents/carers, as we took into account that in some cases,
grandparents or other older persons are involved in caring for children. As a result, amongst
the total of 50 participants, there were 31 under 40 years of age, and 19 aged 40 and above.

Gender composition:

v
v

There were 24 boys and 28 girls amongst the 52 children who participated in the FGDs.
There were no gender quotas for parents. The person who is the main carer of the child was
invited: there were 13 men and 39 women among the 50 participants of FGDs.

Occupation of IDP parents:

6 http://www.irf.ua/knowledgebase/news/osvita_romiv_virvatisya_iz_zamknenogo_kola/



v' Among IDP parents there were 22 persons who work full-time or part-time, 2 housewives, 3
women on maternity leave, and 14 persons who are not exmployed. Among Roma parents
there was only one person with a full-time job, all the others (7 persons) worked part-time.

Selection of Kls

The following categories of Kls were selected in each oblast where the study was carried out:

NGO representatives working in the sphere of education;

NGO representatives working with IDPs and/or Roma in the region/ IDP settlement;
Local departments of education;

Centres of social services for family, children and youth;

v UNICEF “Education” Cluster partners.

LN

There were also Kls who were interviewed at a national level:

v Representative of the MoES;
v Representative of the MoSP;
v NGO representatives working with IDPs at the national level.

Kls were recruited using the “snowball” method: each initial respondent gave contacts of other
persons who could be recruited for the survey further as the next K.

Tools

The drafts of study tools used (guide for FGDs and questionnaire for interviews with Kls) were based
on the Operational Manual of The Global Out-of-School Children Initiative. The Global Out-of-School
Children Initiative, a partnership between UNICEF and the UNESCO Institute for Statistics (UIS),
was launched in 2010 to make a significant, sustainable reduction in the number of children who are
out of school. The initiative receives support from the Global Partnership for Education and
Understanding Children’s Work, an inter-agency research initiative of the International Labour
Organization, UNICEF and The World Bank. The Out-of-School Children Initiative (OOSCI) aims to
support countries in their study and analysis of out-of-school children and children who are at risk of
dropping out by using innovative statistical methods to develop comprehensive profiles of excluded
children, linking these profiles to the barriers that lead to exclusion, and identifying, promoting and
implementing sound policies that address exclusion often from a multi-sectoral perspective’.

GfK Ukraine finalized the study tools, and they were commented on and approved by the Ethics
Committee of the Sociological Association of Ukraine.

7 http://lwww.uis.unesco.org/Education/Documents/oosci-operational-manual.pdf
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Limitations of the survey

- The study provides qualitative analysis of the situation in an effort to define the main trends
of the problem. It should not be considered as a comprehensive overview of the enrolment
or non-schooling rate in the country, but rather a profile of exclusion.

- The study was conducted on the territories under the Ukrainian government control only, so
it does not cover the situation in NGCA.

11



Findings of the desk research on the problems of access for IDP
children to secondary education

Profile of OOSC in Ukraine

Primary school

According to the Education Policy and Data Centre Report 20148, 27 per cent of children of official
primary school entrance age (6-9 years) were out of school in Ukraine, as of 2014. Approximately
29 per cent of boys of primary school age were out of school, compared to 24 per cent of girls of the
same age. For children of primary school age in Ukraine, the biggest disparity can be seen between
children in urban and rural areas: 29 per cent of children are OOSC in urban settlements compared
with 23 per cent of children in rural areas.

Along with this data, it should be taken into account that the official age for children to start school is
6 years old, but it is not obligatory. Depending on the parents deciding whether their child is ready
or not, a child can start school at the age of 6 or 7. Parents can also decide whether their children
attend kindergartens and/or pre-school classes or not prior to going to school. Late entry is common
in Ukraine, but does not affect the OOSC statistics of the country, nor is this late entry a transition
point where children fail to enrol (according to UNESCO regional overview 98 per cent of children of
the respective age in Ukraine were enrolled in pre-school education in 2008°).

Fig. 1. Share of OOSC of primary school age
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8 http://www.epdc.org/sites/default/files/documents/EPDC%20NEP _Ukraine.pdf
9 http://en.unesco.org/gem-report/sites/gem-report/files/191765e.pdf
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Secondary school

According to the Education Policy and Data Centre Report 20141°, almost all children of secondary
school age (10-16) are enrolled in school. Almost 0% of girls of secondary school age and 1% of
boys of the same age remained out of school as of 2014.

Fig. 2. Share of OOSC of secondary school age
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IDP children

Apart from Education partners (for example monitoring reports of Save the Children, REACH, and
OSCE) and a few scattered assessments, there is scant to no data on the profile of IDP children who
are not enrolled in school. According to Kls, the share of OOSC among IDP children does not differ
from the total population of children in Ukraine. Also there are no differences in OOCS among IDPs
and the total population by age, gender or other socio-demographical characteristics. According to
Kis the share of OOSC is higher among those IDPs who belong to multiple OOSC risk groups (which
are the same as for the total population: families in hard circumstances, families with alcohol and
drug addicted persons, low-income families, children with disabilities). However, these findings refer
to the GCA only — the number of OOSC living in the NGCA is probably different.

10 http://www.epdc.org/sites/default/files/documents/EPDC%20NEP _Ukraine.pdf
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Legislative and organizational regulations of access to education

A number of legal documents regulate issues related to access to education in Ukraine, including:

e the Constitution of Ukraine;

e the Law on Education;

e the Law on General Secondary Education;
e the Law on Childhood Protection”.

In addition, there are some legal documents adopted in Ukraine to secure the rights and freedoms
of IDPs in the field of education:

e The Law on granting the rights and freedoms of citizens and legal regime in the temporarily
occupied territory of Ukraine;
e The Law on granting the rights and freedoms of internally displaced persons?:.

These legal documents provide equal access to education for all categories of the population and to
IDP children in particular. However, according to the study conducted by FORUM New Agency??, it
was revealed that not a single state institution is dealing with the problem of enrolling displaced
children in schools and kindergartens, consequently there is no specific state programme aimed at
addressing the problem of access to education for IDP children. According to a number of official
requests for information made within the respective study:

e The MoSP does not have kindergartens and schools within its system, and therefore does
not participate in regulating this issue.

e The MOES is not dealing with displaced persons directly. It delegated this competence to
regional, district and municipal educational bodies (in a letter from the MOES, dated
24.03.2014 Ne 1/ 9-171). According to a member of the Ukrainian Parliament, Vitalina Dzoz:
“The problem of enrolling displaced children from south-eastern regions of Ukraine in schools
and kindergartens is totally on the shoulders of parents and the local departments of
education. Each oblast addresses the problem of enrolling displaced children in schools and
kindergartens. Unfortunately, there is no consolidated action plan. Hence, there is a lack of
funding for educational institutions due to the extra number of pupils, and a lack of study
materials for a sustainable educational process”.

e Another issue is that IDPs have settled unevenly throughout Ukraine. According to UNHCR
and MoSP data, Kharkiv, Dnipro and Zaporizhzhia oblasts host a disproportionately large
number of IDPs compared to other oblasts.

According to the results of the Public Audit on ensuring the right to education for IDPs implemented
by the coalition of NGOs, with the support of International Renaissance Foundation (hereinafter

11 For brief context of the acts mentionned above — please see Annex 2.
12 http://for-ua.com/article/1048524
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referred as the Audit), the Ukrainian authorities do not have a long-term vision of how to solve the
problems facing IDPs. There are no mechanisms at the national level to compensate the burden on
educational, medical and social infrastructure of hosting communities?.

In order to ensure access to education for IDP children, activists urged that it was necessary to adopt
a national aid programme targeted at IDP children®. The authors of the Audit recommended the
MOES elaborate a Strategy ““On mobilization of resources to ensure access to quality education for
IDP children through 2020”. The strategy should define key directions of organizational and legal,
educational, methodological and informational activities of the institutions of preschool and
secondary school education, scientific institutes, non-governmental organizations*®,

The trends in the area of IDP children’s access to education

Access to education is generally provided, and no cases of violation of the rights of IDP children to
education were reported.

According to the Special Rapporteur of the UN General Assembly on the human rights of IDPs, Mr.
Chaloka Beyani, access for IDP children to education is generally provided in Ukraine. Most school-
aged IDP children are able to continue their education at local schools from the beginning of the
school year and after obtaining the temporary registration status. The Special Rapporteur considers
this fact to be a significant and important achievement, addressing education needs rapidly and
helping to ensure that IDP children don’t drop out of their studies?®.

The UN assessment findings coincide with the results of the Audit conducted in January-August
2015 in many aspects. The Audit covered 9 oblasts in Ukraine: Luhansk, Zaporizhzhia, Kherson,
Sumy, Kharkiv, Dnipropetrovsk, Odesa, Kyiv, Volyn and the city of Kyiv. Human rights activists who
conducted the Audit witnessed no cases of the right to education for IDPs being violated. On the
contrary, the activists noticed a trend of ‘positive discrimination’ of displaced persons, where the
latter gained additional privileges compared to other categories of children?s,

Significant efforts by the MoES and local authorities were undertaken to solve the problem of access
to education for IDP children

According to the results of the Audit, the necessary administrative policy response was to ensure the
right to study for IDP children since spring 2014. In particular, the MoES launched methodological
support to preschool and secondary educational institutions. The MoES prepared and disseminated
more than 40 orders and letters related to organizational and methodological technical support to

13 http://issuu.com/irf _ua/docs/dp-2015-8

14 1bid

15 http://issuu.com/irf _ua/docs/dp-2015-8
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the regional departments of education. The study revealed that, despite current financial
impediments, issues related to ensuring preschool and school-aged children from IDP families were
helped into the educational process were resolved promptly, without bureaucratic or any other
obstacles.

The MoES directed the regional departments of education and the supervisors of the pre-
school educational institutions to accept children into preschool educational institutions
without prior electronic registration. Where parents do not have necessary documents, such
as birth certificates, which are required for enrolment, schools are asked to assist parents in
obtaining a replacement document.

At the same time, the MoES explained that the rules for entering school depend on the type
of school and its form of property. In accordance with the provisions on secondary educational
institution, enrolment of pupils in all classes of the communal schools of I-1ll level is open to
all children living in the catchment area. However, for study in schools that specialize in a
particular subject, whether it is a gymnasium, lyceum, etc., there should be an entry test
according to the regulation of the MoES. In such cases, testing the child’s level of knowledge
is permitted?®.

The attitude of local communities is positive in general, but more efforts to integrate IDPs into hosting
communities are still needed

The results of the Audit show that the attitude of local communities towards IDPs is generally
positive. According to interviews conducted with the representatives of schools in hosting
communities, there were no cases of negative attitude towards IDPs based on political
differences. On the contrary, the results of the Audit highlighted numerous cases of tolerant
attitude and readiness to help IDPs being expressed by teachers and parents®.

The results of the Audit also underlined that there are no language problems between IDPs
and local communities (this mostly relates to central and western Ukraine). On the one hand,
it was stressed that IDP children (including those from Crimea) got used to Ukrainian-language
curricula quickly. On the other hand, the tolerant and flexible approach of teachers should be
noted??.

The FGDs and interviews with Kls also showed that the attitude of local communities towards
IDPs is mainly positive. However, participants of FGDs and Kls mentioned that IDPs
sometimes face problems in communication with people in local community.

The lack of kindergarten places remains a pressing problem throughout Ukraine, making the
enrolment in preschool institutions for IDP children a problematic issue.

There is a need for further monitoring of this situation in order to ensure access to high quality
education for all IDP children.

19 http://for-ua.com/article/1048524
20 http://issuu.com/irf ua/docs/dp-2015-8
21 |pid
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The reasons for non-schooling of IDP children

Problems limiting the access of IDP children to school have been outlined in various
publications, and they include the following:

Low income of IDPs

One of the reasons why some IDP children do not go to school is the low level of income of
displaced families. According to data from the State Statistics Service of Ukraine, the level of
unemployment in Ukraine (calculated according to the approach of International Labour
Organization) reached 9 per cent, as of October 2015.2 The level of unemployment among
IDPs is even higher. According to official statistics, as of December 2015, employment centres
assisted about 17,000 persons out of more than a million, in employment-related issues?.

Numerous studies mention that the majority of IDPs face financial difficulties.

Severe financial difficulties were a factor for households where a child or children did not
attend school. The school fees and related costs (for transport, uniforms, stationery,
handbooks, and other educational materials) were extremely high for IDP families.

To some extent, this problem is being resolved by hosting communities. For example there is
an initiative called “Collect a school bag for a friend” at schools of Rubezhnoye (Luhansk
oblast). Ukrainians assist children from the NGCA.*

In addition, international, civic, volunteer organizations including UNICEF, International
Renaissance Foundation distributed educational Kits.

Uncertainly about Destination

Another reason why some parents do not send their children to school is that they expect to
return to their place of origin soon?>.

The continuous moving back and forth as families try to reestablish themselves, or go on “go
and see” visits to determine if it is safe for them to return, creates problems for kindergartens
and schools. Households do not always notify the appropriate departments of education and
educational institutions where their children are registered. Such situation cause obvious
complications when it comes to planning and provision of the relevant assistance to IDPs?6,

22 hitp://www.dcz.gov.ua/statdatacatalog/document?id=350794

23 http://www.dcz.gov.ua/statdatacatalog/document?id=351058

24 http://lissuu.com/irf _ua/docs/dp-2015-8

25

www.ohchr.org/EN/HRBodies/HRC/ReqularSessions/Session29/Documents/A HRC 29 34 Add 3 RUS.D
0oCcX

26 http://issuu.com/irf ua/docs/dp-2015-8
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Psychosocial trauma

The authors of the Audit noted psychosocial problems caused by the disruption from peoples’
normal way of life in their home town; the sudden break of social links with the relatives,
friends, the uncertainty of the future; and concern about relatives?’. Such problems can make
it difficult to adapt to the new place of living and new collective.

The NGO “Station Kharkiv” reported that one of the main reasons for children not attending
school was fear, or that the child has been frightened or otherwise affected by experiencing
bombing?.

UNICEF reports that the conflict in Ukraine has deeply affected the lives of 580,000 children
living in non-government controlled areas and close to the front line in eastern Ukraine. Out
of these, 200,000 — or one in three — need psychosocial support. “Two years of violence,
shelling and fear have left an indelible mark on thousands of children in eastern Ukraine,” -
said Giovanna Barberis, UNICEF Representative in Ukraine. - “As the conflict continues, we
need to reach these children urgently to meet their physical as well as psychological needs”?.

Strain on already over-burdened Schools

The educational institutions in the larger cities, such as Kharkiv, Zaporizhzhia, Dnipropetrovsk and
Kyiv, face the biggest challenges due to the fact that they are hosting the highest number of IDP
children®,

In some cases, children cannot be accepted into schools since this would breaches health and safety
if the number of pupils on the premises was significantly exceeded. Also, some schools do not have
enough resources to feed all the children who are enrolled, or to arrange transportation of children
to the schools throughout the district®!. All of these factors result in an additional burden on local
budgets. At the same time, no additional spending for the educational institutions is foreseen.

Damage of Educational Infrastructure in Donetsk and Luhansk oblasts

The MoES reported that 280 educational institutions in Donetsk and Luhansk oblasts have been
damaged because of the anti-terrorist operation as of 14 October 2015. Earlier in August 2014, the
head of the Donetsk regional department of education, Yuri Solovyov, mentioned that 168 out of
1,093 educational institutions in Donetsk oblast were damaged (including 97 schools). About ten
educational institutions have been completely destroyed. In Luhansk oblast 112 educational
institutions were damaged?.

According to Education Cluster data (a cumulative assessment of UNICEF, OSCE Special
Monitoring Mission, REACH, Human Rights Watch, Monitoring visits and Education Cluster partners,

27 |bid

28 [1eTn BHe LUKONbI: MOMbITKa NMIOTHOro nccrnepoBanust / CtaHums Xapbkoe — provided by UNICEF
29 hitp://www.unicef.org/ceecis/28678.html

30 http://issuu.com/irf ua/docs/dp-2015-8

31 |bid

32 htp://ukranews.com/news/132806.---.ru
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media reports, and The Global Coalition to Protect Schools from Attacks), there are 218 schools that
are damaged in Luhansk and Donetsk oblasts. Internal UNICEF reports show that there are
settlements where no schools operate because of structural damage (see Annex 1),

Children in the settlements located on, or near to the front line, do not attend school due to security
reasons - they cannot get to school safely3.

Some schools in the area of military operations or in the areas where the military operations were
conducted before, pose a danger to the life and health of children. Not only is there the risk of military
operations nearby, there is also the possibility of explosives in the vicinity of the school. Lack of
information about the danger of mines and explosives puts the lives of children and parents at risk.
In order to ensure safe areas for children, education partners including UNICEF, in cooperation with
the MoES and the State Emergency Service, have implemented a number of Mine Risk Education
activities. Cartoons, informational posters and brochures, informing about explosives are
disseminated at schools and among the adults in the east of Ukraine®.

Statistical data on OOSC among IDPs

Lack of precise data on the number of people affected by the conflict (killed, injured, or displaced)
and, in particular, about those who moved from the territories of conflict to the other regions of
Ukraine, is one of the major obstacles to improving the situations with IDPs. As stated in the
Recovery and Peacebuilding Assessment (RPA) report for Eastern Ukraine, prepared by EU, UN,
and the World Bank Group (WBG), as of March 2015 at least 3.9 million people have been directly
affected by the conflict, with some 7,000 deaths and 18,000 wounded. Around 640,000 people have
gone to other countries®.

In accordance with data from the MoSP, as of 30 December 2015 there were 1,678 587 internally
displaced persons (IDPs) in Ukraine, who left the NGCA and area of anti-terrorist operation. This
number includes 212,706 children. The Ministry admits that the real number of IDPs may be higher,
since some of the IDPs are not registered®’. The inability to define the precise number of IDPs makes
it impossible to define the number of IDP children who should attend school but who do not for a
variety of reasons.

33 Weekly reports submitted by UNICEF for this analysis

34 http://ukr.lb.ua/news/2014/11/24/287031 pereselennoe obrazovanie.html

35 http://gazeta.zn.ua/socium/dzhovanna-barberis-v-voennyh-konfliktah-samuyu-vysokuyu-cenu-platyat-deti-
.html

36 http://www.refworld.org/pdfid/55a4b76c4.pdf

37 The Report of a Special Rapporteur on the human rights of IDPs Chaloka Beyani
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The risk of trafficking for children in conflict-affected areas and IDP children

The military conflict in eastern Ukraine has exacerbated the problem of human trafficking. According
to the 2015 Trafficking in Person Report3® the following crimes against women and girls took place
in the area of military conflict:

Kidnapping of women and girls from conflict-affected areas for the purposes of sex and work
trafficking;

Russian-separatist forces fighting in Ukraine’s Eastern oblasts of Luhansk and Donetsk have
reportedly employed minors as soldiers or informants, and used them as human shields;
Self-proclaimed separatist leader Aleksandr Zakharchenko (Donetsk Oblast) has allegedly
stated that children aged 14 are fighting in his unit. Media sources reported dozens of cases
of children being used in the conflict by Russian-separatist forces;

Although the Government of Ukraine prohibits the use of children under 18 years of age in
conflict, media sources have reported one or two incidents of children as young as 16 fighting
with Ukrainian forces not under direct control of the government.

38 http://www.state.gov/j/tip/rIs/tiprpt/2015/index.htm
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Findings of FGDs and interviews with Klis

Basic attitudes towards school and education

School is an obligatory stage of education according to the majority of participants (both parents and
children). It is perceived as one of the social norms: completing 9 grades of school is obligatory and
completion of higher grades (10" and 11") depends on whether children and their parents wish to
do so.

The main reasons for attending school include:
- Basic education for getting higher education or job:

“Children get their basic education at school, as their parents are not always able to
explain everything to the child” (children, Severodonetsk);

- Socialization, communication skills, social skills of living without parents:

“At school a person learns to communicate with persons of the same age, and starts
to become an adult. There are no parents there, who would allow to do everything
you want” (children, Severodonetsk);

“He already starts thinking on his own. At home he got used to doing what his parents
say, but at school he starts to understand what has to be done, without parents telling
him”. (parents, Mariupol);

“There is always a desire to relax. But the essence of school is to impose discipline. |
mean — today you cannot go somewhere for a walk because tomorrow you have to
go to school” (children, Dnipropetrovsk).

- The possibility of discovering a child’s talents and skills.

Participants agree that the state should control and ensure the education and school attendance of
their children. All school-aged children should obtain secondary education and a coordinated system
is needed to provide this. Ensuring a friendly school environment would stimulate children to attend
school (interesting study programmes and textbooks for pupils, higher salary for teachers to motivate
them).

Alternative approaches, such as distance learning or home schooling require discipline and self-
motivation from those children who have not yet developed a particular level of cognitive abilities,
and are perceived as being more “complicated” ways to obtain an education:

“The child has been studying like that already for two years. It's normal. It depends on
being disciplined. Being disciplined matters for both the child and the parents. | am
much less disciplined and | wouldn’t make it” (parents, Kyiv).

IDP parents are aware of some positive examples of distance learning and opportunities for home
schooling (particularly, among those who live in their native settlements), but no one is going to try
it.
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Problems of access to education and studying

Gender and ethnic dimensions to enrolment

According to participants of the FGDs and Kls, there were no differences among girls and boys in
problems related to studying and school attendance among IDPs. Kls mentioned that school
attendance depends on a families’ financial status and opportunities (job, housing, possibility to
control children), and not on personal characteristics of children (age or gender):

“There are no such characteristics [due to which children do not attend a school], it
depends on parents and what they decide” (KI, NGO, Dnipropetrovsk).

Amongst Roma children limitations of school attendance are determined by ethnic traditions. It is
common for Roma community members to get married and have children at the age of 13-14 years
old. Many girls of this age get married and become pregnant, so they quit studying and have no
possibility or desire to continue studying in the future.

“Starting from 6-7 grade, girls are attending classes whilst already pregnant” (Kl, local
administration, Uzhhorod).

Roma boys also often drop out of school when they are aged 13-14, because they get married and
their wives get pregnant, so they have to work to support their new families.

For example, according to KI from Mukachevo there can be up to 30 Roma children enrolled in the
15t grade at some school, but by the time children reach 8" grade only 5-6 children continue attending
school (KI, NGO, Mukachevo), the rest drop out because of work or creating own family.

Administrative problems of access to education

As mentioned by Kls and FGD patrticipants, some major problems of providing access to secondary
education for IDP children occurred in 2014-2015 school year and were solved in 2015-2016. Similar
findings were obtained in the desk review (please see the section with the desk review results).

There were problems regarding access to secondary education for IDP children initially, during the
months when IDPs started to move from Donbas and Crimea. The problems arose because of the
following reasons:

- Documents were lost:

“Our flat was damaged when we were leaving and therefore we did not take the
certificates with us. Without health certificates we were not accepted anywhere. For
half a year it has taken us a lot of effort to get her enrolled to study. | had to go to
Luhansk [to get the documents]” (parents, Kyiv).

- The certificate of completion of 9" grade was deemed illegal (issued by the so-called “DPR”
or “LPR”) so children had to take all the exams again before entering a new school:

“The child has been studying for nine years and got the relevant certificate after
graduating from 9™ grade in Luhansk. Afterwards they face the following problem: they
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were not accepted to any school with the mentioned certificate. ...For almost half a
year that boy had to pass the tests and exams in all subjects” (children,
Severodonetsk)

- There were too few spaces at school:

“The classes are overcrowded. We weren’t accepted anywhere unless we visited
education department. Of course, | argued with them a lot about it” (parents, Kyiv).

These problems existed during the 2014-2015 school year, and some children lost several months
of school due to the conflict. Participants in FGDs and Kls mentioned that for the moment there are
no problems with access to school education. The MOES and local administrations resolved all
problems with IDP children’s access to school. All schools are obliged to accept IDP children even
if they do not have all the necessary documents. If a child does not have the documents, a request
is sent to schools on in the NGCA, stating that electronic versions, photos of documents etc. will be
accepted:

‘We made a request — | was advised by acquaintances to send an electronic version
of the files. We got a response, but there was about three weeks’ delay” (parents,
Dnipropetrovsk);

“My secondary education diploma from the ninth grade was left at school. Therefore |
faced some problems. A solution was reached when | received a photo of the diploma
by mail” (children, Dnipropetrovsk).

Some IDPs who planned to return to their place of origin did not register children at schools in the
host community, resulting in their children missing school for several months. By the time the initial
data was collected, most IDPs with the intention to return had returned home or begun integrating in
their new communities.

“Many people who arrived back in 2014 when the conflict started did not expect that
it would last that long. Many children did not want to attend the school since they
thought it would last for a month or two” (children, Dnipropetrovsk);

“...A boy lost a year, he did not attend any school. They lose the time because they
expect to return. They did not want to cause inconveniences to a child. And now he
has started attending school since 1 September” (parents, Kharkiv).

“...Their eyes were opened and they [IDPs] understood that they have to settle their
lives here” (KI, national level).

Kls mentioned that MOES and their regional administration oversee the issue of access to secondary
education by IDPs. All IDP children who are registered as IDPs are registered at schools:

“There is no need for any kind of mediation. If parents address the school their children
are accepted” (KI, NGO, Kyiv).

The problem of school non-attendance exists for those who are registered as IDPs but who returned
to their places of original residence. These people have IDP registration in order to receive social
payments, but as they live in the NGCA, attendance is no longer the remit of the MoOES. This problem
was mentioned mainly by Klis from Mariupol and Severodonetsk, towns located near the areas out
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of government control, and people from the NGCA can get there easily in order to register and
receive social payments:

“There are 3,000 IDPs registered, but only 1,049 are attending school. Where are the
other 2,000 more who are registered but do not live here” (Kl, local administration,
Severodonetsk).

“There is no single database with the number of those who moved. It is not possible
to count who is not attending...” (KI, NGO, Kyiv).

Survey participants from Mariupol mentioned that children who used to live in Vostochny district did
not attend school for several weeks in January 2015 as a result of shelling in the district by
separatists. Some schools were destroyed.

According to results from the FGDs and estimations given by Kls, access to education amongst IDPs
is regulated much better in comparison to the situation faced by Roma. Roma children have problems
accessing schools because not all schools want to accept them. Their parents accuse school
administrations of having a negative attitude towards them:

“It would be very problematic, trust me. For the sake of the experiment | would take
you with me to make you see yourself how to talk. They will put you out the door while
saying that there are no places” (parents, Uzhgorod).

Further discussion revealed that schools refuse to accept Roma, not because of negative attitudes,
but because of the absence of documents. Roma people do not always register children after their
birth; do not vaccinate them, etc. Consequently, schools do not accept children who have no
documents:

“My child is not attending school at all. | do not have a passport; he does not have a
birth certificate” (parents, Uzhgorod).

There is often no motivation to send a child to school on the part of the parents, and no motivation
for the children to attend school. The majority of Roma parents have not completed secondary
education; some of them cannot even read. Such examples do not motivate children to attend school.

So, we can conclude that there were great efforts made on the part of the MoES and local authorities
to integrate children into education, but that these efforts were targeted at the IDP community only,
and did not cover other vulnerable groups such as Roma.

Discrepancy in the level of teaching in new locations and areas of origin

IDP participants complained about the low level in their new schools compared to that in the schools
where they used to live, in terms of discipline, readiness of teachers to communicate with parents,
and psychosocial support to children. For example, a child might attend lyceum or gymnasium, but
it was not always possible to attend a school at the same level in a host settlement because of the
lack of places, finances etc. Sometimes it was not possible to enter such a school because children
missed the chance to pass the entrance exam held at the beginning of the school year:
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“...You did not pass the exams. Here we have selection based on the exams. Neither
city education department, nor anyone else could help” (parents, Kharkiv).

As a result, children who previously attended specialized schools must attend non-specialized
schools:

“Beforehand, | was participating in the oblast Olympiad competition in computer
programming. At the school where | am studying now this is not the case. There are
no teachers able to provide [this high level of teaching]” (children, Dnipropetrovsk).

The same problem occurs when children from cities move to rural areas: schools in villages are often
weaker than schools in cities and towns. The opposite is also true, so that it can be very difficult to
study for children who previously lived in rural areas and moved to cities.

“He was studying at gymnasium and after that was attending “Erudit”. In other words,
in Donetsk he was attending schools whereas here he is attending village school with
a different level of quality of education.” (parents, Dnipropetrovsk).

The discrepancy between schools in the area of displacement and schools where they came from
originally, is a problem mentioned by FGDs participants (mainly parents), as well as Kis.

Concerning Roma children, FGD patrticipants and Kls mentioned that the majority of them have a
weaker level of knowledge than other children, so it can be problematic for them to study in the same
classes with other children of their age. Kls from NGOs mentioned that they organize additional
classes for Roma children but it is very difficult to motivate children and their parents to attend them.

Poor knowledge of Ukrainian language

The problem with lack of Ukrainian language skills is specific to IDP children (compared with the
“control group” — Roma participants did not mention this problem).

The majority of IDP children from Donetsk and Luhansk oblasts, as well as from Crimea, have poor
knowledge of the Ukrainian language, because study of Ukrainian language was often limited there
in the pre-war period. Also, according to the Office of the High Commissioner for Human Rights
(OHCHR) reports in 2014, NGCA school curricula were altered to exclude Ukrainian language and
history of Ukraine®. However, Ukrainian is the main language for school education in the majority of
host regions (this problem was mentioned most often by participants from Kyiv). Consequently,
children have problems with understanding, which affects their education level. This is one of the
most disturbing problems for IDP parents, both in Kyiv and in other locations.

In Kyiv FGD, a case was mentioned where a girl with a high level of mathematical skills was denied
entry to a maths lyceum because of the poor level of her Ukrainian language knowledge:

“The child is a mathematician. We wanted to get her into the maths class ... but we
were rejected by the maths class. The explanation was that it would be complicated
for the child to understand the terms in a different language and so on and so forth”
(parents, Kyiv).

39 http://www.acaps.org/img/documents/e-ukraine-sdr.pdf
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Those who have problems with Ukrainian language are divided into two groups:

1) Some participants mentioned that teachers help children to study Ukrainian, or allow children to
answer in Russian, etc.

2) For the others, the problem of language leads to stigmatization of children initiated by the teachers.
These cases are not frequent, but where they occur they have led to psychological trauma and
unwillingness to attend school:

“...they gave lower grades just because the child could not express an opinion in
Ukrainian” (parents, Kyiv).

“Once there was the following story, where a child approached a teacher and started
talking in Russian language. The teacher replied: “/ will start listening to you only if
you talk Ukrainian”. Since then, he is afraid to approach her” (parents, Kyiv).

Kls (Kyiv, Dnipropetrovsk) mentioned that the problem with Ukrainian language is often resolved in
the short-term by good cooperation between parents and teachers.

Low income

The problem of low income is common to several vulnerable groups. For the IDP community this
problem appears because it is difficult to find a job in the host community for IDP parents. Formal
and informal payments are a problem for IDPs on low income, and for the families who have lost
their income completely. For example, high study fees are an obstacle for children to attend some
lyceums because their families cannot afford it.

Some participants (as well as Kls) mentioned that IDPs are exempt from payments in schools
(according to the decision of the school administration or class advisory board), but many continue
to pay so that their children would not become singled out.

“We had a school where we were just ignored. us We were ignored because we
were displaced and did not contribute to school funds. Unless you contribute no-one
notices you” (parents, Dnipropetrovsk)

Lack of finance is a problem when it comes to buying school kit and school uniform for IDPs. For
some IDPs these problems were solved through the help of charitable funds, volunteers and schools:

“For example, we were offered the clothes at once. When we came the director told
us that if we need anything they will try to help” (parents, Severodonetsk).

But in other cases, IDPs took the risk of returning to their places of origin to get items left behind.
The problem with finances for school kit and school uniform is still valid for the next school year.

Children in Kyiv and Dnipropetrovsk mentioned that they have fewer opportunities for self-
development. They cannot attend out-of-school clubs or hobby groups. This is not always due to
lack of money, but also because children do not want to attend such clubs. Alternatively, IDPs are
not invited to take part in such activities because they charge fees:

“All optional sections are certainly not for free. We thought that we could not afford
anything like that” (parents, Dnipropetrovsk).
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However, participants from other cities pointed out that all clubs and additional classes for IDPs are
free of charge.

Roma participants also mentioned financial barriers that keep Roma children out of school. Roma
families do not have money to buy clothes, shoes, school supplies, etc.

There is also a seasonal fluctuation in attendance. Roma children are more likely to attend school
during warm periods of the year, but in winter almost none of the Roma children are present:

“One of my friends was studying at school and he said that on the first day of his
studies he was asked to contribute one hundred hryvnas to the school fund. He could
not pay, so he did not go to school again” (children, Uzhgorod).

“A child cannot go to school without a jacket and a hat and wearing just slippers”
(parents, Uzhgorod)

Social cohesion

Problems in relations with teachers were mentioned by IDPs more often than problems in the
relations with other children.

Some children skip school because of problems with teachers. This was cited as the main reason
for children feeling uncomfortable or experiencing conflict in school. Children from the hosting
community noted that this was also a problem that exists in some schools in general. Usually, the
teacher is in the right in conflict situations such as this, but they lack the level of pedagogical skills
and ability to mitigate and prevent them in the classroom:

“That’s not the problem of schools but rather the problem of a teacher’s professional
level. In other words that’s the problem of pedagogical staff” (parents, Kyiv)

Teachers are responsible for creating the atmaosphere in the classroom. When teachers are able to
maintain a friendly classroom environment, there are fewer problems and conflicts between IDPs
and hosting children, as well as conflicts in general.

Where children have experienced negative attitudes in the classroom, it was not always connected
to their IDP status but because they were the newcomers or strangers.

“...it was complicated to adapt. But | guess it’s typical for every child when he/she is
changing class” (parents, Dnipropetrovsk);

“Very often it depends not only on the class but on the way you behave. Some children
are afraid to say a word in order not to be punished.” (children, Mariupol).

The problem of being a newcomer or a stranger also appears amongst the ‘control group’. Roma
participants mentioned that other parents did not want their children to study with Roma children.
Some children abuse Roma children mainly because of the ethnicity or their poverty.

“The problem is that | am a Roma woman and my child is a Roma child. There are
some schools where they do not want Ukrainian children to share the classroom with
Roma children” (parents, Uzhgorod).
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“If the parents of a pupil do not want a Roma child studying in the same class, it can
cause conflicts among the parents. That is typical not only for our region but for
Ukraine as a whole” (KI, Uzhgorod, local administration)

However, some of the problems in communication with others are caused specifically by the IDP
situation:

Children do not have the tools to identify the effects of trauma on some children. Not all IDP
children become friends with their classmates. This problem is more common among older
children:

“A person, perhaps, does not want to communicate with the other people in the class.
It happens frequently. He is not ready ... He thinks of the past, he wants to go back
home” (children, Dnipropetrovsk).

”

“For example, younger children — they do not notice that and communicate normally
(parents, Severodonetsk).

Some IDPs and Kls mentioned that there was no help from teachers or school psychologists
in such situations. Teachers do not have any experience of working with children with
psychological trauma:

“Some teachers, when faced with the problem of IDP child don’t know how to react.”.
They are lacking the experience of working with such children” (Kl, local authorities,
Dnipropetrovsk).

Kis (NGO, national level) mentioned that sometimes problems in relations with classmates
are caused by the perceived ‘special status of IDP children — other children are jealous when
teachers are less critical towards IDPs and give them special attention:

“Some children are envious of IDPs as they get assistance” (KI, NGO, Mariupol).

Sometimes, children from hosting communities blame IDP children for the situation in
Donbas. This is often a reflection of their adult family members’ political views.

Participants and Kls from Dnipropetrovsk, Kyiv, and Kharkiv mentioned these problems most
frequently. In Mariupol and Severodonetsk such incidences were reported less often. Problems
like this are resolved with the help of teachers or by personal communication with children and
their parents. It was also noted that overcoming stigmatization towards people from Donbas is
easier amongst children than amongst adults.

Problems in relations with other children can occur in small and rural communities if there
are children from host communities whose father was killed in action as a solider. This can
provoke conflicts among children where children from the host community blame the IDP
children. Klis (NGO, Kyiv) mentioned such cases and sometimes IDPs have to leave the
settlement because of these type of negative attitudes.

Many children mentioned a change of attitude from both teachers and classmates during the months
after they arrived:

“...if someone is coming from another region it does not bother anyone. School life is
only different for the first couple of months when you are asked about your previous
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experience. After that, people forget it and are not interested anymore...” (children,
Dnipropetrovsk).

In general, all relations with people around them are defined by the psychosocial state of the IDP
children. Many of them have experienced trauma. Today it is very important to conduct psychological
rehabilitation work with IDP children. KIs mentioned the lack of professional psychologists who are
able to work with children at schools:

“The issues of psychological stress are not tackled at all” (KI, NGO, Kharkiv).

Children affected by violence trauma

The health and well-being of individuals and communities affects the child’s ability to interact with
others, as well their ability to study:

“The psychological condition of IDP children is not satisfactory and it affects their
motivation to study and their ability to concentrate and to learn the material” (KI, NGO,
Kyiv).

Some IDP children said they did not want to go to school because they found it difficult adapting to
their new environment and meeting new children. Kl from the rehabilitation centre for IDPs in Kyiv
mentioned some cases where children, who were leaders and held active positions in their previous
schools back home, dropped out of school in their new place of residence because they could not
find friends, they “could not cope”.

Some IDP children do not attend school because they are traumatised and parents prefer to resolve
this problem first. There are rehabilitation centres where children can live and study for some time:

“Some parents, in case a child experiences a traumatic event, first send it to our
rehabilitation centre, in order to prevent being traumatised again” (KI, NGO, Kyiv).

Many IDPs still believe that they will return home soon. As a result, such children feel and act like
their situation is temporary:

“The parents of IDPs are talking about the prospects of returning and they [children]
are not integrated and feel as if they are about to leave” (Kl, education institution,
Dnipropetrovsk).

Another problem affecting children’s well-being is the relations with their relatives and friends who
stayed in the NGCA. Some participants mentioned cases where IDP children experienced very
negative attitudes from those who remained in areas of Donbas not under government control:

“...her close friends whom she used to study with, shared the desk with and played
together with, are in Donetsk. She tried to get to know from them if they attend school
there, what programme they have. She asked these questions. And they were
responding in a cool manner. Then one boy wrote to her: “You are an ‘ukrop’ bitch,
sodo not bother me anymore”. The child said she will never go to Donetsk again”
(parents, Kyiv).
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Several KIs mentioned that activities targeted towards IDPs who came from zones of active fighting
should be specifically developed, taking into account the well-being and mental health needs of these
people:

“Assistance should be provided only to those children who were in the zone of military
operation. Regarding the rest: if you feel sorry for them because they are IDPs you
only make the situation worse because they grow up with the “victim’s complex” (KI,
NGO, national level).

Transportation and distance needed to travel to a school

The majority of IDP children attend schools near their homes. Only a few cases of significant distance
to school were mentioned during focus groups when IDPs changed their residence within one
community, but children did not change the school in order to avoid disruption:

“Since we were living first of all near the school he started attending it. Then we
moved, but he had already adapted and got used to the school and did not want to
change to another one, although there was the option to attend another school right
near our new place of residence” (parents, Kharkiv).

“Where we lived first of all, it was one minute walk from the school. After that we
moved to another house, another flat and | did not want to change the school because
it was a Russian-speaking one. | enjoyed the class where | was studying. Both
children and teachers are nice and | decided to stay there” (children, Severodonetsk).

Participants mentioned that there are children who live in rural areas and have to attend schools in
other locations, as not every village has a school:

“First of all, we used to live in Novosyolovka. The nearest school was in a
neighbouring village, so you had to get up early and take a rather long trip by bus ...
20 kilometers” (children, Dnipropetrovsk).

According to Kis, the problem of distance is especially the case for villages in Donetsk and Luhansk
oblasts where there was fighting and schools and roads were destroyed as a result. Children in such
places cannot get to school because of problems with transport

Low level of parental control over school attendance

According to FGD patrticipants, one IDP child from Dnipropetrovsk stopped attending school when
his parents returned to their place of origin for a long time (more than a week). He explained that he
had no interest in school and missed his friends back home. His parents know about the situation,
but they could not control the child as they were absent.

The importance of parental control in terms of school attendance is confirmed by the results of FGDs
with the “control group”. In the Roma community there is low level of parental control over school
attendance. Usually it is the child’s decision whether to attend school or not, and this tends to mean
that children skip school:
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‘It depends on him. | will not punish him and force him to go to school” (parents,
Uzhgorod).

General problems of existing education system

FGD participants identified a number of problems with the education system that are relevant not
only for people from vulnerable groups, but for all Ukrainians. Both IDP children and parents evaluate
the modern school education system as being of a not very high standard, but children were less
critical about this. The general problems with the education system named by FGDs participants
include the following:

All children must study according to one general curriculum, which doesn’t always suit
everyone. School does not define and encourage children’s skills (there is no personal
approach and only general courses are applied to all children):

“Children are not taught to choose for themselves what they like and don’t like. They
are just given the same programme and have to follow it. Children with higher and
lower levels of education are treated equally, there is no selective approach” (parents,
Kyiv).

School provides only basic knowledge, which is not enough for passing external independent
exams. The majority of participants are going to enter universities or institutes, but almost all
of them mentioned that it is necessary to attend additional classes and hire tutors in order to
be properly prepared for external examinations:

“We passed the External Independent Evaluation (EIE) exam. | read the questions,
but at school they do not teach you the issues mentioned in the questions. Or,
perhaps, those who drafted the test questions never saw a school programme. It does
not mean that the test is completely different from what children are taught at school.
The point is that to pass the exam you have to have a deep knowledge about each
subject, but at school you do not study subjects that deeply” (parents,
Severodonetsk).

Poor technical and material equipment: schools are not provided with all the materials
necessary for education.

Low support of teachers: teachers do not receive sufficient training or competitive salaries.

“ think that teachers’ salaries need be increased to motivate the teacher to stay
working at this place and make children interested in their studies” (parents,
Dnipropetrovsk).

Schools did not always address the complex emotional needs, or were unable to support
children. Children mentioned that emotional or nurturing functions should be fulfilled by their
parents and not by their school.

Parents reported that rural and village schools are permanently underfunded and suffer from
a lack of resources, resulting in weaker learning outcomes for children.

In addition, the following problems with the secondary education system were mentioned in Kis:
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- The school curriculum is difficult for children: children are overloaded at school, they do not
have enough time to learn all the materials, and teachers do not always try to help:

“Children study biology and physics at the university level —why make the life of
children so complicated?” (KI, NGO, Severodonetsk);

- Insufficient communication and cooperation between schools and parents — parents are not
engaged in school life and in the educational process. Parents must also have a meaningful
role in school attendance and their children’s progress in school, for which they often hold
the school responsible:

“School has to be responsible to make children study whereas mostly it becomes the
responsibility of families” (KI, NGO, Kyiv);

“Parents do not take on their commitments towards the education of their children and
demand too much from school” (Kl, local authorities, Mariupol).

- The system of school education is outdated; teachers do not use modern methods of
education:

“...the teaching technology consists of chalk and a blackboard...” (KI, NGO,
Severodonetsk).

- For Kyiv: schools are overcrowded — this has a negative impact on the ability to enrol new
pupils, as well as on the quality of teaching and the learning process.

Children as part of fighting forces and working children

Children as part of fighting forces

Some parents and children mentioned cases of children who have joined up to fight. It may be that
they know such children personally or have just heard about them. Participants pointed out that boys
aged 13 and above were most at risk. They are often recruited through social networking sites.

The main characteristics of children who are recruited into military actions are:
- Interest in military ideas and topics:

“They are just recruiting the people for the sake of quantity. That’s it. And he just
liked the idea of the “DPR”, wanted to become a military serviceman, considered
himself to be a hero” (children, Severodonetsk).

- Desire to be “special’, to be a “hero”:

“It’s curiosity. They feel bold holding a machine gun. They even came to school to say
they have a gun or a machine gun” (parents, Kharkiv);

“What matters are social networks, psychology of a child, desire to be significant”
(parents, Kharkiv);
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- Parents of such children strongly welcome the ideas of the “DPR” or “LPR” and encourage
their children to do likewise.

- Such children are often from families in crisis due to a number of factors.

Children and parents among Roma who were interviewed knew nothing about engaging children into
fighting.

Working children

The problem of employing children to work is not determined by IDP status, but rather by the financial
status of their family. Employing children to work is a common situation both for IDPs and the ‘control
group’.

IDP children who work are more commonly found in Kyiv than in other cities. Five parents from Kyiv
mentioned that their children were working. All of these children were older than 14. The children
work as painters, models in advertising, or distributing leaflets. Children work in order to have pocket
money and in some cases to help their families. Both IDP children and their parents mentioned that
families do not always push children to start working, it can be the child’s own decision to do so (in
order to have pocket money):

“She found everything herself. She just needed me to be present to sign some
documents since she is underage” (parents, Kyiv).

None of the FGD participants had a case in their family of a child dropping out of school due to work,
but they had heard of it, though not amongst IDPs:

“The child’s parents passed away and there was only a grandmother who could not
walk” (parents, Kharkiv).

Most parents mentioned that their job does not interfere with school attendance. However, they
admitted that children sometimes miss school because of work, and parents allow this because such
cases happen only rarely.

The level of parental control over the money earned by children varies. In some cases, parents know
how much money children earn and where they spend it. Sometimes, parents are not interested in
this question or children do not want to state what their income is — this happens when the relations
between parents and children are not very trustworthy.

The situation regarding children working is more critical among the “control group” because of the
lower financial status of the Roma community. Dropping out of school because of work is common
among Roma children. All parents of children older than 12 years said that their children are working
somewhere, in order to help their families. In a majority of cases, children reported that it was their
choice to work instead of going to school:

“If I go to school, children at home will be hungry. | mean | will be hungry as well as
my brothers, sisters and parents” (children, Uzhgorod).

As Roma participants mentioned, Roma children take care of younger children in families, so they
engaged in harmful work such as begging, gathering scrap metal and waste paper, etc.
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School entrance age

In most cases, IDP participants (parents and children) believe that the age when a child starts school
depends on his/her readiness to do so:

“l believe that the age does not matter that much. | think what matters is the internal
desire to go to school, to communicate, to study and to develop” (children,
Severodonetsk)

Special tests have to be carried out to ascertain whether a child is ready to study at school at 6 or 7
years old.

Parents who prefer their children to start school earlier often consider that children aged 5-6 absorb
information better. Also children will not ‘waste’ one year at ‘boring’ kindergarten:

“The younger the child, the more receptive he/she is. | think that children should be
sent to school earlier. It is proven that a five-year old can learn information faster and
study better” (parents, Severodonetsk)

Those who think that the age of 7 years is the best age to start school refer to the mental, social and
physical readiness of a child for school. There were parents whose children started school at the
age of 6 who now regret this decision because it was difficult for children to follow the class:

“.For her the 1st grade was like a kindergarten. She did not understand that she had
to study and that there were lessons. It was just a sort of game for her” (parents,
Kharkiv);

“l guess starting from seven years old. They say that starting from seven the
motivation for studies is being shaped whereas before seven there is only motivation
to play games” (parents, Severodonetsk).

There were children who entered school at the age of 5, 6 and 7 years old among FGD participants.
None of these children mentioned any problems related to the age at which they started school.
Children who started school at the age of 5 or 6 were not overloaded, and children who started at
the age of 7 did not feel any difference in their ability to follow the class.

Sources of information about education

IDP participants were more interested in any kind of information about education than the ‘control
group’. For IDPs, as well as for Roma people, their immediate social environment is their main and
most trusted source of information.

The information about education most frequently sought by IDP participants was about external
independent evaluation tests and institutions of higher education.

Parents mentioned that there was a lack of information to deal with the psychosocial problems their
children experience at school.
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Children reported that in addition to relatives, they trust information from school teachers. This source
of information was mentioned most often. To be more specific, children trust the information received
from the teacher and they are interested in this information, especially if they have a good
relationship with a particular teacher.

In general, children did not recall any specific awareness raising or information sharing activities that
would impact their knowledge or attitudes provided at the schools during the last year. However, the
respondents from Dnipropetrovsk gave an example of rumours that were circulated about suicide
attempts committed by their peers due to problems with their classmates. Though these rumours
were not confirmed by parents, they opened up the fears and frustration the children shared, as they
have mentioned about being scared and also that they have learned to be more patient and tolerant
to the other children.

KIs mentioned that local departments of education were the main source of information about
education for IDPs: IDPs address any questions about education or problems at school to these
organizations.

Roma children trust Roma barons and famous Roma singers. There is no particular information
about education for Roma children that parents would be interested in.

KlIs mentioned that NGOs working with Roma communities are the main source of information about
education for Roma people.

Other categories of OOSC

Kls mentioned the following categories of population with OOSC in addition to for IDPs and Roma:
- Children from low-income families;
- Children from families in difficult circumstances, with little control from their parents;

- Children whose fathers were killed or injured as members of fighting forces. These children
were reported to lose their motivation to attend school, as a result of psychological trauma;

- Homeless children;
- Children with disabilities;

- Some specific religious groups.
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Key findings regarding access to secondary education

The aim of this study was to provide insights into the factors that keep children, in particular IDP
children, out of school, and to describe their impact.

According to the IDPs and Kls who took part in the survey, the major problems that children faced
were being addressed. These are:

Registration and Documentation: All schools were obliged to accept IDP children even if the
children did not have all necessary documents. In cases where parents had no original documents,
they could send a request to the school in the NGCA, and electronic versions of the documents they
sent were accepted at schools in the GCA. The results of the Public Audit ensuring the right to
education for IDPs support this finding. The Audit was implemented by a coalition of non-
governmental organizations (NGOs), with the support of the International Renaissance Foundation.
Human rights activists who conducted the Audit did not report any cases of violation of the right to
ensure education to IDPs. On the contrary, they noticed a trend of “positive discrimination” towards
displaced persons, where the latter gained additional privileges compared to the other categories of
children?®,

Policy and Strategy: Atthe same time, according to the Public Audit, the authorities do not have a
long-term vision of how to solve the problems faced by IDPs in Ukraine. There is no mechanism at
the national level that would allow compensation of the burden to the educational, medical and social
institutions in host communities. Activists stress the need to adopt a national aid programme in order
to improve the situation of access to education for IDP children. The authors of the Audit recommend
that the MoES develops a strategy on ‘Mobilization of resources to ensure access to quality
education for IDP children through 2020’. This strategy should define the key directions of
organizational, legal, educational, methodological and information activities of the pre-school and
secondary educational institutions, scientific institutes, and non-governmental organizations*:.

NGCA and conflict-affected area as a concern: IDPs and Kls who took part in the survey, consider
the problem of children being out of school to be greater in the NGCA, where tracking attendance is
difficult because the population remains in flux. There were some cases reported of children in the
conflict-affected areas, including those living along the contact line, who had joined fighting forces
and who became the victims of human trafficking. In addition, issues related to access to, and quality
of education in the settlements along the contact line, require attention.

The survey revealed the following major problems specific to IDP children in the area of schooling:

- Discrepancy in the level of teaching in new locations and areas of origin. Survey participants
complained about the lower level of education quality at the new schools, compared to
schools where they came from. They consider some teachers at schools in the host
community to have lower discipline, lower readiness to communicate with parents, and lower
ability to provide support to children. For example, if the child attended a school of higher
level (lyceum, gymnasium) before, it is not always possible to attend a school of the same
level in the host location (due to lack of places, lack of finances in the IDP family, lack of

40; http://www.irf.ua/content/files/idp_education_needs_monitoring_report 21 04 2015.docx
41 1bid
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knowledge of Ukrainian language, missing the exams taken at the beginning of the year,
etc.).Children from urban areas moving to rural areas where the schools tend to be
understaffed and of lower quality face similar problems. Similarly, children from rural areas
face difficulties when they move to urban areas.

- Poor knowledge of Ukrainian language. The majority of IDP children from Donetsk and
Luhansk oblasts, as well as Crimea, have poor knowledge of the Ukrainian language because
they have had limited opportunity to study it. This problem sometimes causes a lack of
motivation to study and the stigmatization of children by teachers.

- Inthe GCA, OOSC may live in IDP families who plan to return home in the near future. As a
result, children do not attend school for a long period of time. However, according to the
respondents, there are very few families of this kind now — the IDPs either returned home
already or gave up their plans to return, and began integrating into the host community where
their children attend school.

Some other problems of IDP children were also mentioned by Roma participants of the survey:

- Low income. Lack of finances can make it difficult for parents to buy school kit and school
uniforms for their children. For some IDPs this problem is resolved with the help of charitable
funds, volunteers and their schools. Though IDPs mentioned that they are exempt from
formal and informal payments in schools, some families still pay these informal payments, in
order to avoid negative attitudes towards them. The problem of low income limiting access
to education is a common one for the vulnerable groups surveyed. The main problem for
Roma children in regards to school attendance is also one of finance. Roma families do not
have money for clothes, shoes, school kit, and cannot afford to make formal and informal
payments. There is a higher level of attendance of school in during warm months of year, but
in winter fewer Roma children attend school because they do not have warm clothes.

- Psychosocial problems, interpersonal issues between classmates and teachers. Some IDP
children said they did not want to go to school because they didn’'t want to be new in the
class, or have to get to know a new group of children. These children have found it difficult
to adapt to living in a new place or new surroundings. Some IDP children do not attend school
because they are affected by psychological trauma and their parents think they should
address these needs before the child is ready to return to school. Some IDPs and Kils
mentioned that there was no help in such situations from either teachers, school
psychologists, or the school administration. Teachers do not have any experience working
with children who suffer from war-related psychological trauma. Problems relating to
communication with teachers was mentioned more often than communication problems with
other children during the FGDs.

Roma children suffer from stigmatization at school because of their ethnicity or their family’s
financial circumstances. Unlike IDPs, a majority of Roma parents did not try to solve these
problems. If the child doesn’t want to go to school because of bad relations with teachers or
classmates, the parents will generally let the child drop out of school.

In general, IDP children and their parents consider the completion of primary education as obligatory,
and very important for their future. A majority of parents intend to encourage their children to go to

37



school. The situation is different among the Roma community. This study shows that usually it is the
children who decides whether to attend school or not. Parents traditionally have little involvement in
the decision. Survey participants from NGOs mentioned that they organized additional classes for
Roma children, but it is very difficult to motivate children and their parents to attend them.

Targeted campaigns are needed, in partnership with Roma communities, to raise awareness about
education, and increase school attendance.

The survey results show that the transition points*? for IDP children in Ukraine are:

- Uncertainty about returning to place of origin. If the family wants to return home, this may be
a reason why a child does not attend school for some time.

- Essential Records. Results of the survey show that there are IDP families who left all their
important documents when they left their homes. It is time consuming for parents to renew
documents, and this can lead to children not attending school for a certain period of time.

- Children affected by violence trauma. Some children do not attend school because they are
experiencing psychological trauma and their parents feel they should address these needs
before the child is ready to return to school.

- Interpersonal problems with teachers and classmates. Children who have bad relations with
teachers or classmates at school are apt to skip classes.

42 According to UNICEF OOSC methodology, transition points are periods of life or situations where children
are most likely to drop out or not attend school.
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Recommendations

Recommendations for UNICEF to support schools and the educational system in reaching OOSC

among IDP children and including them in the educational system:

Registration and Documentation

To support the government in its efforts to enable the effective channels for legally registering
vulnerable populations, especially IDPs and Roma.

Policy and Strategy:

To support the MOES in signing the Safe School Declaration, aimed at preventing the
involvement of children in the military conflict and use of schools by fighting forces, so
as to ensure that schools are safe spaces which build tolerance and social cohesion.
To facilitate the implementation of the Strategy “On mobilization of resources to ensure
access to quality education for IDP children through 2020”. The strategy should define key
directions of the organizational and legal, educational, methodological and information
activities of institutions providing preschool and secondary school education, scientific
institutes, and non-governmental organizations.

To arrange targeted campaigns in partnership with NGOs, working with Roma communities
to raise their awareness about school education and increase school attendance of Roma
children.

To support the MOES in the institutionalization of peacebuilding education into the school

curriculum and extracurricular activities.

NGCA and children living along the contact line:

To support the rehabilitation of schools.

To develop and implement programmes aimed at social cohesion and building
tolerance (also targeted at teachers and parents).

To support the MoES in the provision of distance learning opportunities, as a provider
of last resort.

To support information campaigns focused on human trafficking prevention and

involvement of children in armed conflicts.
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Access:

To advocate for the recognition of 9" and 11" grade school certificates of IDP children
to enable them to continue their education elsewhere in Ukraine.

To support the establishment of accelerated Ukrainian language courses and catch-up
classes for IDP children and their parents.

To facilitate trainings for school psychologists and teachers on how to provide
psychological support to IDP children, especially those affected by experiencing or
witnessing violence and the military conflict.

To continue supporting local authorities in the rehabilitation of schools.

To support local authorities in the creation of new kindergarten seats across the most
affected regions.

To support information campaigns against stigmatization, bullying and discrimination
of vulnerable children, IDPs and Roma in particular, in Ukraine.

To develop and implement programmes aimed at social cohesion and tolerance
building, aimed at teachers and local communities. These programmes should be
targeted to their specific audience, and based on their specific needs.

To support the restoration of educational activities that ensure that schools are
protective environments, through conflict mitigation and psychosocial support,
provision of teaching and learning materials, sport and recreation activities for children
in affected areas, so that children can learn to live together in peace and social
harmony.

To launch a campaign for social and legal inclusion of Roma into mainstream schooling.
To continue the focus on integration of IDPs and providing those children most severely
affected by the conflict in Ukraine with life skills they need to live peacefully within host

and returnee communities.
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http://www.irf.ua/knowledgebase/news/osvita romiv_virvatisya iz _zamknenogo kola/

OcCHOBHI TeHAeHLUiT Ha pyHKY npaui. epxaBHa cnyxba 3anHATOCTi
http://www.dcz.gov.ua/statdatacatalog/document?id=350794

lMepeceneHa oceita. LB.ua
http://ukr.lb.ua/news/2014/11/24/287031 pereselennoe obrazovanie.html
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http://en.unesco.org/gem-report/sites/gem-report/files/191765e.pdf
http://for-ua.com/article/1048524
http://for-ua.com/article/1048524
http://gazeta.zn.ua/socium/dzhovanna-barberis-v-voennyh-konfliktah-samuyu-vysokuyu-cenu-platyat-deti-_.html
http://gazeta.zn.ua/socium/dzhovanna-barberis-v-voennyh-konfliktah-samuyu-vysokuyu-cenu-platyat-deti-_.html
http://www.ohchr.org/EN/HRBodies/HRC/RegularSessions/Session29/Documents/A_HRC_29_34_Add_3_RUS.DOCX
http://www.ohchr.org/EN/HRBodies/HRC/RegularSessions/Session29/Documents/A_HRC_29_34_Add_3_RUS.DOCX
http://zakon5.rada.gov.ua/laws/show/1706-18
http://zakon2.rada.gov.ua/laws/show/651-14
http://zakon4.rada.gov.ua/laws/show/1060-12
http://zakon2.rada.gov.ua/laws/show/2402-14
http://zakon3.rada.gov.ua/laws/show/254%D0%BA/96-%D0%B2%D1%80
http://www.irf.ua/knowledgebase/news/osvita_romiv_virvatisya_iz_zamknenogo_kola/
http://ukr.lb.ua/news/2014/11/24/287031_pereselennoe_obrazovanie.html

Logo HagaHHa nocnyr cnyx00t0 3aiHATOCTI BHYTPILWHBO NepemieHM ocobam 3a nepiog 3 1
6epesHs 2014 poky no 29 ntotoro 2016 poky. [lep>kaBHa cnyx6a 3anHATOCTi
http://www.dcz.gov.ua/statdatacatalog/document?id=351058

43



ANNEX 1. School Damages per Regions

(Level of damage: damage repairable or destroyed)*?

Oblast, Raion

Number of Schools

Donetska

136

Amvrosiivskyi

Artemivsk

Artemivskyi

Avdiivka

Debaltseve

Dokuchaievsk

Donetsk

Dzerzhynsk

Horlivka

Khartsyzk

Kirovske

Makiivka

Marinskyi

Novoazovskyi

Shakhtarsk

Shakhtarskyi

Snizhne

Starobeshivskyi

Telmanivskyi

Torez

Volnovaskyi

Yasynuvata

Yenakiieve

Luhanska

Alchevsk

Antratsyt

Krasnodon

Krasnodonskyi

Krasnyi Luch

Luhansk

Lutuhynskyi

Perevalskyi

Pervomaisk

43 Data submitted by UNICEF

44



Popasnianskyi

Slovianoserbskyi

Stakhanov

Stanychno-Luhanskyi

Svativskyi

Sverdlovsk

Troitskyi

R W RPN O W W

Grand Total

218
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ANNEX 2. Normative legal acts, which regulate the issues of access to
education

Article 53 of the Constitution of Ukraine declares that each person has the right to education and
that completing general secondary education is compulsory. The state grants availability of free of
charge preschool, complete general secondary, vocational, higher and post-graduate education at
state and communal educational institutions; development of preschool, complete general
secondary, extracurricular, vocational higher and postgraduate education in different forms of
learning; provision of state scholarships and privileges to pupils and students.

There is also an explanation of the Constitutional Court of Ukraine regarding this article which may
be perceived in the following way: “Availability of education as constitutionally granted realization of
the right to education on the principles of equality, defined by Article 24 of the Constitution of Ukraine,
means that no one can be denied their right to education and the state has to create the conditions
for the realization of this right”.

Article 19 of The Law “On childhood protection” also declares the right of each child to education
and that the state has to grant access to free-of-charge preschool, complete general secondary
education and to ensure the right of choice of educational institution. Local institutions of the
executive power and local authorities are supposed to keep a record of children of preschool and
school age in order to fulfill the demands on teaching children at secondary educational institutions.

Article 6 of the Law “On general secondary education” prescribes that citizens of Ukraine,
notwithstanding their race, skin colour, specifics of intellectual, social and physical development of
the personality, political, religious and other beliefs, gender, ethnic and social background, financial
status, place of residence, language and other attributes are provided with access to free of charge
complete general secondary education at state and communal educational institutions. The fifth
paragraph of the same article puts the responsibility for gaining a complete general secondary
education by children on the parents, and in case children are deprived of parental care, on the
custodians or educational institutions where the children are being educated.

The Law " On granting the rights and freedoms of citizens and legal regime at temporarily occupied
territory of Ukraine" in Article 18 “Guarantees of rights and freedoms of the citizens of Ukraine who
left temporarily occupied territories” grants the observance of the constitutional rights of citizens of
Ukraine, including social, labour, electoral rights and the right to education after leaving temporarily
occupied territory of the AR of Crimea. Article 7 paragraph 12 grants the right for getting or continuing
the term for gaining certain educational level at the territories of the other regions of Ukraine at the
cost of the state budget with the provision of the places at the dormitories for the period of studies.

The guarantees of the rights, freedoms and legal interests of the persons who moved from
temporarily occupied territories or those not under the control of the Government of Ukraine, and
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who are staying on the territory of Ukraine legally are defined by the Law "On granting the rights and
freedoms of the internally displaced persons". Paragraph 1 of Article 14 says that internally displaced
persons have rights and freedoms in compliance with the Constitution of Ukraine, laws and
international treaties equal to the other citizens of Ukraine. The discrimination and limitation of any
rights and freedoms caused by the fact that they are internally displaced is prohibited.

Paragraph 1 of Article 9 of the respective law prescribes the right of any IDP to enrol children in
preschool or secondary educational institutions.

Paragraph 8 of the Order of the Cabinet of Minister of Ukraine (dated by June 11, 2014 Ne 588-P)
prescribes the following: “To provide assistance in continuation of studies and obtaining education
to the citizens of Ukraine moving from the temporarily occupied territories and the regions where the
anti-terrorist operation is being conducted”.
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ANNEX 3. Guide for FGDs with children

YyacTHuKK: aetv BNO/pombl 14-17 net (cTapLumnii LWUKONbHbIA BO3PACT), KOTOPbIE He NOCELLLAoT LWKOAY,
NPOry/INBAIOT LUKOY, UMEIOT TaKUX ApYy3ei/3HaKOMbIX

BcmynneHue - 10 MUHym

MpusetcTBUeE.
Ob6bAcHeHMe Lenn 1 3a4a4 nccnenoBaHus.

Ob6bAcHUTe npoueaypy nposeseHua OrA. ObpaTuTe BHMMAHMeE, YTO MUcCefoBaHME aHOHMMHoe. HUKTO,
BKAtOYaAA poauTenein/onexkyHos, He ByaeT MMeTb AOCTYNa K Noay4eHHOoN nHbopmaLmu.

TaKKe, yTOUYHUTE, YTO OTBETHI Ha BCE BOMPOCHI ABAAIOTCA AOOPOBOSbHBLIMU U, €CNU PebEHOK He Xo4eT
OTBEYaTb Ha HEKOTOPbIE BOMPOCHI, OH MOXET 3TOTO He AeNaTb. TaKKe OH MOKET B 11060 MOMEHT NMOKMHYTb
rpynny, ecnv novyscTeyeT ceba HeKomdOopTHO.

3HaKOMCTBO, NPeACTaB/lIeHNE YH4aCTHUKOB: MMSA Y4aCTHUKA, BO3PACT, OTKYAA npuexanu (npu »)enaHum), Kak
[AaBHO KMBYT B 3TOM ropoe, rae *MByT (CHUMaIOT KBapTUPY, Y POACTBEHHUKOB, B 1arepe A4 nepeceneHUes

nT.A.).

OnpedeneHue 60308020 OMHOWEHUA pecrioHOeHmMos K WKonbHoMy 06pa3zoeaHuto —15 muHym

B YKkpanHe obpasoBaHue apnsetca obasaTenbHbIM gns Bcex geten ¢ 6 ao 16-17 net. KaK Bbl K 3TOMY
OTHOCUTECL? Bce i AeTn A0MKHbI NONYYUTb 06pa3oBaHMe B LWKoe?

Ecnu HeTt, noyemy? Yem MOXKHO 3aMeHUTb 06pa3oBaHMe B LLKONE?
Jon¥HO 1 rocyAapcTBO 3aCTaBAATb POAUTENEN OTNPABAATb AeTel B LWKOAY?
Ecnu pa, Kak?
Ecnn Het, noyemy?
MNomoraet nm obpasoBaHMe B 0ObIYHOM CpeaHEeN WKONe Pa3BUTULO AeTel?

Ecnv pga, TO B YeM Bbl BUAMTE FNABHYIO POJb WKO/bI? 30HOUpPo8ams: 6a308bie 3HAHUA 018 HU3HU,
npogopueHMayus, N0020MoBKa K y4ebHbIM 308e0eHUAM 8bICUIE20 YPOBHS, 80CIUMAMEbHAA
pose.

Ecnv HeT, B 4em Bbl BUANUTE Npobaembl? 30HOUPo8ams: HU3KULl yposeHb 06pa308aHUS,
mpasmamuyecKkuli onsim.

KaK Bbl cunTaete, ecnm DE6EHOK He XOA4UT B WWKOJY, KaK 3TO OTPa3nTCA Ha ero 6yp,yu.|,eM? EV,EI,ET 1IN 3TO UMETb
HeraTusHble NocneancresunA (yTO‘-IHVITb KaKMe) WU 3TO NONTOKNUTENBHO OTPA3UTCA Ha 6y,c|,yu.|,eM?
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lMocewieHuUe WKosbl, 0CMYMNHOCMb WKOA U Npenamcmeus 01a noceweHuUs — 30 mMuHym

ECTb M WKOAA UK WKONbI HEAANEKO OT Ballero mecra KUTENbCTBA?

Ecnu HeT, CKaXKnte, TaKom LWKObI He BbINI0 U paHbLUe UK, HANPUMEP, € 3aKPbIIN HeaaBHo? Ecau
3aKpblin, noyemy?

CKO/IbKO BpemeHM 3aHMMAaET Aopora A0 6auKalluent LWKoNbI?

Ecnu pa: Ecam Bbl 3HaeTe, ecTb i Npobaemsbl y poauTeneli-nepeceneHues/poauteneii-pomos ¢
Tem, 4Tobbl yCTPoUTb pebeHKa B LKoY, KoTopas HaxoauTcs Bosne goma? OTKyAda Bbl 3HaeTe 06
3TUX Npobaemax: cam CTasIKMBaAJICA, PacCKasanu poauTenu, pacckasanu apyrue noam (cocegu,
3HaKoMble 4eTU U T.4,)

30HOuposaHue:

—  00CMamo4HO AU Mecm 8 WKOAX;

— 8 WKOse He XomAm NPUHUMAMb pebeHKd — ymoYHUMb MPUYUHY;

— npobaemebl ¢ OOKYMEHMAMU — ymo4vHUMb, KaKue;

— Hexsamka 0eHez Ha 0byYeHuUe — yMOoYHUMb YMo 3Mo: 0UUUAAbHAA 0NAama obyyeHus
unu HeghopmaseHele naamexcu. Ecau HeghopmasbHele Naamexcu, Kmo ux cobupaem, Ha
Kakue yenu;

—  WKOAU CAUWKOM «CUAbHAA»/ «3AUMHAA» , 103MOMY myda He MpuHUMarom o06blYHbIX
demeli/npuHumarom «mno 6aamy»;

— mpydHocmu ¢ ycmpolicmeom pebeHKa ¢ ocobeimu nompebHocmamu, npobaema mu co
300posbem;

— onacHo udmu/0obupambcs 00 WKOsbI — MoYemy?

3HaeTe /M Bbl, C Kaknmu ele npobaemamm CTaNKMBaOTCA AeTH, Nepeexaslume 13 JloHeuKoi//lyraHckown
obnacteit/Kpbima /pombl (ana 3aKkapnaTba) Npy NOCTYNAEHUN B LLUKOAY UAW BO BpemMsA y4ebbl?

Cnpocume Kax0020:

Modepamop! Ewje pa3 HanomHume demsam, Ymo 3mo AdHOHUMHOe uccrnedosaHue. HUKMo, eKnro4as
podumeneii/onexkyHos, He 6ydem umems docmyna K 3moii uHghopmayuu.

MocelaeTe M Bbl LWKOAY?

Ecnv He nocewwatoT, noyemy? XoTenu 6bl Bbl NOCeLaTb LWKONY? 30HOUPOBAMb: CAIOHHOCMU C
ohopmaeHUEM 8 WIKOAY, HEXBAMKY OeHe2 Ha « HEhOPMAsbHbIE MAamMeXuU» u opyaue seuiu,
Heobxooumole 015 06y4eHUs 8 WKOsE, OMKA3 camozo pebeHKa

Ecnv pa, ckaxure, I'IO)KaJ'ny/‘ICTa, HACKOJ1IbKO o6yt-|eHme B WWKOJ/1€ COOTBETCTBYET BalLMM OHMAaHM‘r’IM?
Kak Bbl AymaeTe, NOMOXeT /N o6yquMe B WWKOJ1€ AOCTUYDb BaM MNOCTAaB/IEHHbIX LI,EﬂEﬁ B XKM3HK?

MnaHupyeTe v Bbl MOCTYNaTh B yyebHOe 3aBefeHMe BbICLIEro YPOBHA, NPOAO/MKATL 0byyeHne
nocse Wwkobl? Ecav Aa, TO HAaCKO/IbKO LWKO/1Aa MOMOraeT Bam B OCYLLECTBIEHUW 3TUX NIAHOB (MK
HaobopoT B UeM-To meLlaeT)?
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370 WKONA HAXOAUTCA BO3/1e A0Ma UK AaneKko oT goma? Eciv ganeKko ot goma, noyemy Bbl
XOAUTE UMEHHO B 3Ty LWIKONY?

WHorpa y aeTtelt BO3HMKAOT Npob6aembl CO CBEPCTHMKAMM B LWKOe. KaK Bbl AyMaeTe, Kakune
NPWUYMHBI YaLLLe BCETO NPUBOAAT K TAKUM KOHGAMKTam?

MHorga Yy AETEVI BO3HWUKAOT ﬂp06ﬂeMbI C ydynTenAmMu B LWLKoOE. Kak Bbl AymaeTte, Kakne nNpuynHbl
Yyaule BCeEro npnBogAT K Takm I-(OH(I)!'IMKTaM?

Mo KakMm NpmMyYnHam AeTn 06bIYHO NPOryIMBALOT WKONY?

bbiBaeT /M TaKoe, YTO Bbl NPOrynBaeTe WKoAy? Kak yacto Takoe cnydaetca? Mo Kako npudmHe?
3HatoT n 06 3TOM BallM poanTenn? Kak oHu 06 3TOM y3HaIOT: Bbl pacCcKasbiBaeTe camu, coobuatoT
yuntena? Kak oHu K aTomy oTHocaTca? (Modepamop! Ecau pebeHOK He xoyem 2080pumb 06 a3mom,
He Hacmausalime)

lMo30Hee nocmynaeHue — 10 MUHYmM

B Kakom BO3pacTe Bbl NOWAU B LIJKOJ'Iy?

[na Tex, KTo nowen B 6 neT: 66110 6 BaM CNOXKHO YUMTbCA B NEPBOM-BTOPOM Kacce? bbiaun nmy
Bac nNpob/siembl N3-3a TOro, YTO HEKOTOPbIE AETW B K/1acce bbisiv cTapwe?

[Ana Tex, KTo nowen B LUKOAY B 7 NeT: KaK Bbl YYBCTBYeTE, 6b1710 1M BaM CNULLIKOM NErKo Uam
HENHTEPECHO YYMNTbCA B NEPBOM-BTOPOM KNacce, Hanpumep, n3-3a MmaJleHbKMX ana sac HarpyaoK?
Bblnn nn Yy BacC I'IpO6I'I€MbI M3-3a TOro, YTO HEKOTOPbIE AEeTU B KNlacce 6b1an MI'Ia,CI,LUG?

Kak Bbl cuMTaeTe, KakUM AETAM JlyyLle: TEM, KOTOpble NOCTYNWAW B LUKOAY B 6 IET UK TEM, KOTOpPbIE
NocTynuau B LKoY B 7 neT?

O2paHu4eHua docmynd K 06pa3oeaHuto — 10 MUHYmM

3HaeTe /M Bbl O CAyYanX, KOr4a 4eTi, BMECTO Toro, YTobbl XoauTb B LWKOY, paboTaioT?

Ecnv pga, 6bIBAOT 1M TaKMe C/ly4an B TOPOAE, TAE Bbl JKMBETE, UK B HACENEHHbIX MYHKTaX, r4e Bbl
NPOXMBaNK paHbLue?

Movyemy Takoe npoucxoauT? Kakue AeTu yalle nonajatoT B TaKyk CUTyaLmio?

Kak, no Balwlemy MHEHWUIO, 3TO Yalle NPponcxoguT: DEGEHOK Cam NMPUHNUMAET TaKOoeE peLlleHne nam ero
KTO-TO 3acTaBnser?

Ecnun 3actasnsert: kto? Kak pE6EHOK MOXET 3allnTUTHLCA, YTO6bI HE NONACTb B I'IOAOﬁHYI-O
CVITyaLI,I/I}O? KaK Bbl OTHOCUTECH K TaKUM C}'Iy‘-laﬂM?

Kakue elie moryT 6biTb MPUYMHbI TOFO, YTO AETM He nocellatoT WwKony? (Modepamop: cnpawusams o
Opyaux NpU4YuHaX, Kpome 3aHAMocmu)
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UN3meHeHue nosedeHusa — 10 MuHym

BcnomHuTe, noxanyicra, 6oin M B NocnegHee Bpems c/yyait, Korga ycabllWaHHan Uav yBUAEHHAA Bamu
MHbOpPMauma 3acTaBua BaC UIMEHUTb CBOE MHeHUMe 06 06pa3oBaHMM? YTo 3T0 ObINO 33 COOLITUE U KaKan
nHdopmauma? OT Koro oHa ucxoauna? Moyemy sTa UHGOPMALLMA TaK CUAbHO HA BAC NOBAUANA?

Ecnu pecrioHdeHmbl He cMO2ym 8CrIOMHUMb Makue cay4yau, cnpocume o A10boli UHgopmayuu,
Komopas 3acmasusa 6bl Ux pe3Ko UsMmeHUMb MHeHUe

Kakas nHpopmaumsa, ceaszaHHasA c obpa3oBaHnem, Bac MHTepecyeT 6onblie Bcero? Kako nHbopmaumu,
CBA3aHHOW c 06pa3oBaHMEM, BaM He XBaTaeT?

KaK Bbl ;ymaeTe, Yepes Kakme UCTOUYHMKK Nyyllie BCEro pacnpocTpaHaTb MHGOPMaLMIO O BONpocax,
Kacatowmxcsa obpasoBaHua, A AeTelr U NoAPOCTKOB?

KTo (nn4HOCTb) AoNXeH AoHOCUTb MHbOopMaLMio 06 06pa3oBaHNK, YTOBbI AETU UAKU NOAPOCTKM et
nosepann? KTo Ana Bac ABNAETCA aBTOPUTETOM? 30HOUPOBAMS: MOMYAAPHbLIX APMUCMO8, CIOPMCMEHO8,
sudeobsiozepos.

3aknoyeHue — 00 10 MUHYmM

Kakue ele BONPOCHI, CBA3aHHbIE C MOCELLEHNEM LLKO/IbI, Mbl He 06cyanamn? EcTb M y Bac ellle YTo-To, YTo
Bbl MOXeTe A06aBUTb MO 3TOMY BOMNpocy?

Bcem cnacmbo 3a yyactume.

Modepamop!

Ecnn Bbl NoHUMaeTe, yTO pebeHok nmeet npobnembl C Aoctynom

K

obpasoBaHuio/3apaBooxpaHeHnto/gpyrum 6aaram, UmeeT KOHGAUKTbI C KAKUMWU-TO OpraHM3auuamm uam

YUYPEKAEHUAMU, KOHOIMKTBI B LWIKOME (C SETbMM, YUYUTENAMMU, aMUHUCTPALMEN), KOHPAMKTBI C ApYrMMu

AeTbMu/poautenamun/gpyrumm  B3pocabiMK, Aante emy WMHOOPMALMOHHYIO JIMCTOBKY C KOHTaKTamu

COOTBETCTBYIOLWMX OPraHuM3aumii, Kyaa MOXKHO 06paTUTbCA M NOAYYUTb NOMOLLb. O6bACHWUTE, YTO 3TO 3a
opraHusauuun. Ecam nocne ®r/, pebeHka 3abupaeT B3poC/blii (poanTesib/oneKkyH), To AaTe NMCTOBKY TaKKe

1 eMy (Kpome C/ly4YaeB, KOrAaa Bbl BbIIBUIM Yy pebeHKa KOHGIMKT C 3TUM B3POC/IbIM).

[aHHbI pa3roBop A0/KEeH NPOBOANTLCA KOHOUAEHUMANbHO, 6e3 NpuBAEYEHMA APYrUX yHacTHUKoB DI,
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ANNEX 4. Guide for FGDs with parents

BcmynneHnue — 10 muHym

MNpuseTtcTBuHe.
ObbAcHeHMe Lenun 1 3aay nccneaoBaHus.

3HaKOMCTBO, NpeAcTaBAeHME YHAaCTHUKOB: MMA Y4aCTHUKA, BO3PAcCT AeTel, OTKyAa npuexanu (Npu kenaHum),
KaK OaBHO KUBYT B 3TOM rOpoAe, r4e *KUBYT (CHUMAIOT KBAapTUPY, Y POACTBEHHWUKOB, B 1arepe Ans bexKeHues
nT.A.).

OnpedeneHue 6a308020 OMHOWeEHUA pecrnoHOeHmMos K WKOo/1bHOMY 06pa308aHuUI0 — 15 MUHym

B YKpaunHe obpa3oBaHue aBaseTca obAasaTeibHbIM A1 Bcex AeTel. Kak Bbl K 3ToOMy OTHOcUTechb? Bee in
AeTN A0NXHbI NONYYNTb 06pa3oBaHue B LWKoAe?

Ecnn Het, noyemy? Kakue ecTb anbTepHaTUBbI?

Jon¥HO 1 rocyAapcTBO 3aCTaBAATb POAUTENEN OTNPABAATb AETEl B WWKOAY?
Ecnu pa, Kak?
Ecnu Het, noyemy?

CnocobcTByeT M ob6pa3oBaHMe B 0ObIYHOM CpeaHe WKone pa3BuUTULo pebeHKa?

Ecnv pga, TO B YeM Bbl BUAMTE KIIOUEBYHO POb LWKOALI? 30HOUPOB8aMb: 6a308bie 3HAHUSA 0419 HU3HU,
npogopueHmayus, No020MosKa K y4ebHbIM 3a8e0eHUSAM 8bICUIE20 YPOBHS, 80CTUMAMESIbHAA
pone.

Ecnu Her, B Yem Bbl BUANUTE Npobaembl? 30HOUpPO8aMb: HU3KUL yposeHb 06pa308aHUs,
mpasmamuyeckuli oneim 011 pebeHKa.

Ecnn pebeHOoK He XOAMT B WKOAY, KaK 3TO OTPasuTCA Ha ero byayuiem?

lMoceuwjeHuUe WKoabl, 00OCMYNHOCMb WKO/ U npenamcmeus 0aa nocewjeHus — 40 MuHym

ECTb i1 WKONA MW WKONbI HEeAANEKO OT Balero mecra KUTEeNbCTBa?

EC/v HeT, cKaXKnTe, TaKoM LWKO/bI He 6b110 1 paHbLUe UK, HaNnpUMmep, ee 3aKpblan HedasHo? Ecau
3aKpblan, noyemy? (3oHouposame 0118 Mapuynons u CesepodoHeyKa hakmel paspywieHus WKos
ecsedcmeue 80eHH020 KOHPAUKMA)? CKONbKO BPEMEHU 3aHMMaET Aopora A0 6anKaiwel WKonbl?

Ecnu ga, ectb v Nnpobaemsl ¢ Tem, UTobbl yCTPOUTL pebeHKa B KoY, KOTOPas HaxoAWUTcA Bo3/ie Aoma?

30HOuposaHue:
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—  00CMAmMoYHO AU Mecm 8 WKoAax;

— 8 WKOse He XomAm NPUHUMAMb pebeHKd — ymo4YHUMb MPUYUHY;

—  npobaembi c OOKyMeHMamu — ymoYHUMb, KaKue;

— Hexeameka Ha oby4yeHue — ymoYHUMb Ymo 3mo: opuyuans6Has onaama obyyeHus unu
HeghopmarnbeHbie naamexu. Ecau HeghopmanbeHsie naamexu, Kmo ux cobupaem, Ha KaKue
yenu;

—  WKOAA CAUWKOM «CUMbHAA»/ «3AUMHAA» , T03MOMy myod He MPUHUMAomM 06bIYHbIX
demeli/npuHumarom «ro baamy»;

— mpyOdHocmu ¢ ycmpolicmeom pebeHKa ¢ ocobbimu nompebHocmamu, npobaema mu co
300posbem;

— 0facHo udému/0obupamsca 00 WKOsbI — novyemy?

Ecnu pa, KaK Bbl peluaeTe uau pewnau ansa ceba sty npobnemy?
C Kaknmu ewle npobemamm CTaIKUBAKOTCA NepemeLleHHble nLa/pombl B chepe WKOoIbHOro obyueHna?

Kak 6bl Bbl OLeHMAN YypoBeHb 06pa30BaHMA B LKOAAX BalLEro paloHa: 60NbLUMHCTBO WKOA UMEIOT
noaxoAAWwnn Ans Bac ypoBeHb 06pa3oBaHMA, B LLUKOJIAX CKOpPee HU3KMI ypoBeHb 06pa3oBaHus, B LUKOMAX
CKOpee C/IMLLIKOM BbICOKWUI YPOBEHb U pebEHKY CIOKHO yunTbCA?

ECTb /I BO3MOKHOCTb BbIGPATb LKOY C XKenaemblM ypoBHEM 06pa3oBaHua? Eciv HeT, noyemy, Kakue
npenaTcTemA?

Cnpocume Kax0020:
MocewaeT nn Baw pebeHoK WwKony?

Ecnu Het, noyemy? XoTenu 6bl Bbl, 4TOObI Bal pebeHOK nocewan wrkony? 30HOUPo8amMes
He803MOMHOCMb 0ghopMaeHUA pebeHKa 8 WKOY, HEXBAMKY 0eHe2 Ha «HehopmdarnbHsle
naamexu» u opyaue sewju, Heobxooumebie 0119 0by4eHUs 8 LWKOAe, OMKA3 CamMo20 pebeHKa

Ecnv pga, cKaxkuTe, NOXKaNynCcTa, HACKOIbKO 0byYeHue B LIKOIe COOTBETCTBYET Bawimm oxkuaaHmam?
MomoeT i 0byyeHue B LIKOE AOCTUYb PeOEeHKY NOCTABAEHHbIX LLenen?

MnaHupyeT nm Baw pebeHoK NocTynaTtb B ydyebHOe 3aBeaeHue Bbicllero yposHA? Ecam aa, To
HaCKO/1bKO LUKO/1a MOMOraeT emy/ei B OCyLLECTB/IEHMM STUX NNAHOB (MM HAa06OPOT B YEM-TO
mellaer)?

370 WKONA HaX0AWUTCA BO3/ie AoMa UK AaneKko oT gomMa? Ecan ganeko ot goma, noyemy pebeHoK
XOAUT UMEHHO B 3TY LUKONY?

Kakue y pebeHKa BO3HMKalOT Npobsiembl B WKoie? 30HOUpOo8ams omHoweHue c8epCMHUK08 U
yyumenel, «<HeghopmasibHble MAAMEHCU»

Kakne npobnembl BO3HMKAIOT y Bac? 30HOUPOBAMb «HEMOPMAsbHble MAAMeH u», Hexeamky oeHee
Ha popmy U Opyeaue seuwju, Heobxodumbie 018 0byYeHuUA 8 WKose

bblBaeT /i1 Takoe, YTO Ball pebeHOK NPoryMBaeT WKoAY? KaKk 4acTo Takoe caydaetca? Mo Kakoi
npuumHe? OT Koro Bbl 06 3TOM y3HaeTe: OT Camoro pebeHKa, oT yunTenen, oT Apyrux getein?
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Bonpocbl Kynemypel - [ns mex podumenell, Komopele CKa3aau, Ymo pebeHOK He xo0um 8 WKOoAy o

npu4yuHe HernpuAaAmuAa Koss1eKkmueom (He MOXem HopmMdasibHO O6U.40mbCFI C demb/vlu, y'-IUITIEfIﬂMU) - eciu

makKue ecms 8 epyrine
Pacckarkute noapobHee, noyemy y Bawero pebeHka BO3HMKAKOT NpobaemMbl NPU NOCELWEHMUN WKObI?

30HOuposaHue:

— 0714 BlO: npuyuHa KoHpAukmos — nepee3o u3 foHeuykoli//lyeaHckoli obnacmel/ Kpbima;
— 018 pOMO8: MPUYUHA KOHAUKMO8 — HAUUOHAAbHOCMb.

KTo Yawe ctaHoBUTCA MHNUMNATOPOM KOH(I)J'IMKTOB?

KaK 1 Npy NOMOoLM KOro peLaroTca 3T KOHPIMKTbI?

lMo3dHee nocmynaeHue - 15 muHym

Celtyac HeKOTOpblE pOAUTENN OTNPABAAIOT AETEN B LUKONY B BO3pacTe 6 /IeT, a HEKOTopble — B Bo3pacTe 7
neT. Kak Bbl cuMTaeTe, B KAKOM BO3pacTe /yylle OTnpPasBiaTb AeTen B WKoay? Moyemy?

B Kakom Bo3pacTe Baw pebeHOoK nowen B WKoay? Haneete v Bbl 06 3ToM? Moyemy?
Ecnm 6bl y Bac ceiyac 6bin BbIGOP, B KAKOM Bo3pacTe Bbl 6bl 0TAaNM pebeHKa B WKoAy — B 6 UAK B 7 net?

KaKol, No Ballemy MHEHUIO, ONTUMa/IbHbIM BO3PAcCT 418 NOCTYNAEHUA B WWKOJY (BO3MOXHbI gpyrue
BapuWaHTbl, Kpome 6-7 net)? Mouemy?

O2paHu4veHus docmyna K 06pa3oeaHuto — 20 MUHYmM

BoeHHble gencTBus

3HaeTe /M Bbl O CYYAsX, KOT4a AeTU LWKObHOTO BO3PacTa bblin BOB/IeYEHbI B BOEHHbIE AENCTBUSA,
NPUHMMAAN Y4acTUE B AeATEe/IbHOCTU BOEHU3UPOBAHHbIX 06 beAUHEHUIA?

Ecan ga, noyemy, No-Ballemy, Takme caydam NPoOncXoaaT? Kakue Aetu Yalie nonagatoT B TaKylo
cuTyaumio? na Yyero NnpuBAeKatoT aeTel (B KayecTse CoNgaToB, pa3BeaunKkos U T.4.)7

Kak, no Bawlemy MHEHWUIO, 3TO Yalle NponcxoguT: p86EHOK Cam NMPUHNMAET TaKOoeE peLlleHne nam ero

KTO-TO 3acTaBnsaet?

Ecnu 3actaBnsert: KT0? Kak pebeHOoK MOKeT 3almTUTbCA, 4Tobbl He MoNacTb B N0A406HY0
cuTyaumio?

OTKy/Aa Bbl 3HaeTe O TakKMX cydasax?
PaboTta
3HaeTe M Bbl O CyYanAX, Korga AeTy, BMECTO TOro, YTobbl XoAUTb B LKoY, paboTatoT?

Ecnv pa, 6bIBalOT M TaKMe Clyyan B TOPOAE, FAE Bbl YKUBETE, UK B HACEAEHHbIX MYHKTaX, r4e Bbl
NPOXUBaNU paHbLIe?
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MNMoyemy Takoe npoucxoauT? Kakne aetu yalle nonagatoT B TaKyo CUTyaLUo?

Kak, no Balwlemy MHEHWUIO, 3TO Yalle NpPponcxoguT: p96eHOK Cam NPUHNUMAET TaKoe peLlleHne nam ero
KTO-TO 3acTaBnsaer?

Ecnu 3actaBnfet: KTo? Kak pebeHoK MOKeT 3alMUTUTLCA, 4TObbl He MonacTb B NoA06HY0
cuTyaumio? KaK Bbl OTHOCMTECH K TAKUM CNyYasam?

UN3meHeHue nosedeHusa — 10 MuHym

BcnomHuTe, noxanyicra, 6bin M B NocnegHee Bpems cydaid, Koraa ycabllaHHaa uam yBuaeHHaa Bamu
MHbOpPMaUUA 3acTaBuNa BaC USMEHUTb CBOE MHEHME O LUKOJIbHOM 06pa3oBaHNKM UAM BOCNUTAHUU AeTen?
YT1o 370 ObI/10 33 cObbITME U KaKasa MHPopmauma? NMoyemy 3Ta MHGOPMaLMA TaK CUIbHO Ha Bac NoBaMana?

Ecnu pecrioHdeHmMbl He cMO2ym 8CrIOMHUMb Makue cay4yau, cnpocume o A0boli UHgopmayuu,
Komopas 3acmasusa 6bl Ux Pe3Ko UsMeHUMb MHeHuUe

N3 KaKMX MCTOYHMKOB Bbl Yalle BCEro nonyvyaete MHPOPMaLLMIO MO BONPOCAM LLKOAbHOFO 06pa3oBaHusA U
BOCMUTaHWUA AeTen?

KakuMm McToYHMKam Bbl 60/bLLe BCero gosepsaere?
Kakasa nHpopmaLma Bac MHTepecyeT H6oblue Bcero?

Yepes KaKkne UCTOYHUKK, NO BallEMY MHEHMIO, ydLIE BCEro AOHOCUTL MHGOPMALIMIO O BOMNPOCaX,
CBA3aHHbIX C 06pa3oBaHMeEM?

KTo (nn4yHoCTb) AonkeH AoHOCUTb MHbopMauuto 06 obpa3oBaHUK, YTOOLI Bbl i 0BEPANIN?

Ecnu uHgopmayusa unu cobbimus cea3aHbl ¢ 06pazosaHuem, ymoyHUMs 6osee noopobHo

3aknroyeHue — 0o 10 MuHym

Kakue eLe BONpOChI, CBA3aHHbIE C MOCELLEHNEM LLKO/IbI BalUMMMK AETbMU, Mbl He 06cyannm? EcTb My Bac
elLe YTo-TO, YTO Bbl MOXKeTe A,06aBUTb MO STOMY BOMpOCy?

Bcem cnacnbo 3a yyactue.

Modepamop!

Ecnv Bbl MOHMMaeTe, YTO Y4aCTHUK MMeeT Npobiembl C LOCTYNOM AeTei K
ob6pasoBaHNio/3apaBooxXpaHeHno/apyrum baaram, UMeeT KOHPIMKTbI C KAKUMU-TO OpraHn3auMAMM UK
YYPEXOEHUAMM, UMEET KOHGIMKTbI C AeTbMWU/APYrMMU N0AbMU, AaiiTe eMy MHGOPMALMOHHYO IUCTOBKY C
KOHTaKTaMM COOTBETCTBYIOLLMX OPraHM3aLmi, Kyaa OHU MOTyT 06paTUTLCS U NOJTYYUTb MOMOLLb.
O6bACHUTE, YTO 3TO 32 OpPraHN3aLNM.

[aHHbI pa3roBop 40/KEeH NPOBOANUTLCA KOHOUAEHUMANbHO, 6e3 NpuBAeYEHMSA SPYTUX y4acTHUKoB DI/,
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ANNEX 5. Questionnaire for interview with Kls (regional level)

YKkpauHa, 01601, KueB, 6ynbBap Jlecu YkpanHku 34, 6-1 aTax

Ten: (044) 230-0260 cpakc: (044) 230-0262

AHKeTa ans Ko4YeBbIX MHPOPMAHTOB lpoexm Ne140.460
(MeCTHbIN ypOBEHb) SHeaps, 2016
Homep uHTtepBbto : /| | | | damunusna
MHTepBbLloepa:

O6nacTb: DatawvHrtepBbto: /| || |
KMEBCKAS ....vveeeiiiiiee i 1 yucrio mecsy
XAPBKOBCKAS .....ccvveiveeiveeieeeeereeveeereeerenereens 2 NpoponxuteneHocTe: /| [ | MuHyT
JHEMPOMNETPOBCKAS ...t 3
JOHELKAS ....covvviieie e 4
JIYraHCKAS ..o 5
BaKAPMATCKAS ..eevvveeeeiiiiiee e 6

Uma pecnoHAaeHTa

TenecoH

OpraHusauus

OdonmKHOCTb

Hacmosiwjum noomeepsxdaro, Ymo GaHHOe UHMEPEbIo NMposedeHO MHOK 8 | MHmMepebtoep (modnuck):
MoJsIHOM coomeemcmeuu ¢ UHCMPYKUUSIMU 1o OaHHOMY uccrieGoeaHuUro

30paBCcTBYNTE, MEHS 30BYT . A npeacrasnsto komnaHuwo “IOK HOkpenH”, HezaBUCKMMYytO
nccnenoBaTeribCKyto KOMMNaHu, KOTopas 3aHMMaeTCs NMPOBEAEHNEM OMNPOCOB. ATOT ONPOC NPOBOAMUTCS ANS
Hetckoro doHpoa OOH (KOHUCE®). Llenbto onpoca sBnsieTcsa oOueHKa AOCTyna K LWKonam JeTen
nepeceneHueB 1 OpYyrux MapruHanmampoBaHHbIX rpynn. Mornum Obl Bel yaenute mMHe okono 30 MUHYT 1
OTBETUTb Ha BOMPOCHI O AeTSAX-NepeceneHyax u NoceLleHnn HAMN LWKOfbl B Bawlen obnactu?

YTOYHWTE, NOXanymncTa, He NPOTMB 1K Bbl, YTOOLI Balle MMsi YNOMUHANOCh B aHaNUTUYeCcKMX MaTepuanax,

noAroToBIIEeHHbIX NO pe3dyrnbTaTaM 3TOro onpoca?

Ecnn Bbl 6y,u,eTe npoTnB, Mbl rapaHTuMpyem noJHyr KOHd)VIJJ,eHLI,I/IaJ'IbHOCTb, Balln OTBETbI 6y,EI,yT
npoaHanmanpoBaHbl TOJIbKO BMeCTe C OTBETaMM OPYrnx peCnoH4eHTOB.
1 - A npoTuB TOrO, 4YyTOObLI MOE UMS ynoMunHanocCb B aHalIMTU4eCKUX MmaTtepuanax

2 — 1 He NPOTUB TOro, 4TOObI MOEe UMA ynoMMnHanocb B aHannMTn4eCKMxX Mmartepuanax
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lpo6nembl cpedHe20 obpa3oeaHusi u npuemMa demeu 8 WKoJy

A1. Kakue npobnembl Hanbonee pacnpocTpaHeHbl B cchepe cpegHero obpasoBaHnsa B Baluen
obnactu? Ommemums 8ce rnodxodsuwue sapuaHmeol
A2. Kakue u3 atux npobnem Hanbonee aktyanbHble? BbibepuTte He 6onblie Tpex npobnem,

KOTOpble ABNAIOTCA CaMbIMU aKTyallbHbIMU MO BalleMy MHEHUIO

A1 A2
1. HepocTtaTto4HOE KONMYECTBO LUKOJT, MECT B LUKOJAX, LWKOMbl NepenoHEHbI 1 1
2. HepocTtaTouyHo yuyuTenemn 2 2
3. HepocTtaTo4yHO ONbITHLIX/BbICOKONPOMECCUOHANbHbLIX yunTenen, bonbLuasa Tekyyka 3 3
YUYMTENBCKOro cocTaBa
4. Monogexb (Monogple yuntens) He naet paboTaTtb B LUKOSbI 4 4
5. Huskaa moTtuBaums yuntenen 5 5
6. [eTtwn, KoTopble NOCTYNaT B LLKOSY, HE rOTOBbI K 00y4YeHu o 6 6
7. Oetn n ux poauMTenn He HacTpoeHbl Ha 06yyYeHne (Hanpumep, bonbLuoe 7 7
KONMMYeCTBO MPOryrioB, POAUTENN HE KOHTPONMPYIOT NpoLecc o6pa3oBaHus aeTen)
8. lMporpamma cnvWKOM CnoXHa Ans aeTtewn 8 8
9. HekayecTBeHHble y4ebHMKM 9 9
10.Y poguTenen He xBaTaeT AEHEer Ha LIKOMbHbIE HYXAbI 10 10
11.3HauntenbHOEe KONMYEeCTBO AETEN, KOTOPbIE HE MOCELLAIOT LWKOMY (3anuwmnte
KaTeropmu 11 11
geten )
12.[pyroe (yToyHuTe ) 12 12
13.0pyroe (yTouHuTe ) 13 13

CyllecTBYIOT N1 Npo6rieMbl C NPpUeMOM AeTei-nepecerneHueB B WKonbl? Ecnu ga, yTouHuTe, Kakue
MMEHHO:

Ha Het | Ecnu «pa», yTO4YHUTE Kakue
A3. B Bawem HaceneHHOM 1 2
nyHkTe?
A4. B Bawemn obnactu? 1 2
A5. B YkpauHe B uenom? 1 2
A6. Kakne opraHmsauum nomoratoT nepeceneHuam ycTpouTb pe6eHKa B LIKONy B criyvyae
BO3HMKHOBEHMS NPOGNemM ¢ npMemMom pebeHKa B LUKONy?
AT. 3apaTb Bonpoc Ans BceX opraHM3auum, oTMeYeHHbIx B A6: 3HatoT nu nepeceneHubl, 4TO
cnepyeTt o6paTuThbCA B AN peleHua npobriemM ¢ NnpMeMoM pebeHka B Wwkony? OueHuTe no
WKane:

1. [a, B 6onNbLUMHCTBE 3HAIOT

2. a, HO He Bcerga

3. B GonbluMHCTBE Criy4yaeB He 3HaKT
4. 3aTpyaHsaCb OTBETUTH

A8. Mo kaxpon opraHnsaumm, otmedeHHon B A6: Bcem nu getTaim, no KOTopbIM eCTb ObpalyeHue,
yAaeTcs NoMo4b?
A9. Ecnn B A8 «HeT»: YTOUHUTE, MOYEMY He YAAeTCA NOMOYb BCeM AeTAM?
| A6 | A7 A8 A9
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Oa @ Hert Ecnun A8 = «2 - HeT»

YnpaBneHue o6pa3oBaHus 1 |(1234]1 2

HIMO (ykaxwuTte ) 2 |1 234]1 2

HMO (ykaxwuTte ) 3 |11234|1 2

HMO (ykaxwuTte ) 4 |12 34| 1 2

HMO (ykaxwuTte ) 51|12 34| 1 2

BonoHTtepsl, paboTatowme B BINJ 6 |1 2 34| 1 2

Opyrue (ykaxute 7 |12 34| 1 2

Opyrue (ykaxute )| 8 |1 2 34| 1 2

Opyrve (ykaxute )| 9 |1 2 34| 1 2

HeT Taknx opraHusauumu 10 . nepexon k A10

He 3Haro 11
A10. W3 kaknx NCTOYHMKOB NepeceneHubl B Ballei o6nacTu MoryT nosyymMTb MHTEPECYIOLLYIO UX

MHdOpMaLMIO 0 BO3MOXHOCTAX oGpa3oBaHuA Ans geten?

A11. Yepes kakue KaHanbl MHOpPMaLMM Bbl 6bl peKOMeHAOBaNM JOHOCUTL 3Ty UH(popMauuo?
Bbi6epuTe He 6oree Tpex MICTOYHUKOB.
Al10 All
YnpaBneHue o6pa3zoBaHuA 1 1
HNO (ykaxwute ) 2 2
HNO (ykaxwute ) 3 3
HMO (ykaxwuTte ) 4 4
HNO (ykaxwuTte ) 5 5
BonoHTtepbl, paboTatowume B BIJ1 6 6
MHTepHeT (Kkpome coumanbHbIX ceTen) 7 7
CouunanbHble ceTu 8 8
TeneBugeHue 9 9
Paguo 10 10
MNMpecca 11 11
Opyroe (ykaxute ) 12 12
Opyroe (ykaxute ) 13 13
Opyroe (ykaxute ) 14 14
lpu4uHbI Hermoceuw,eHUs1 WKOJIbI
A12. EcTb nu B Bawen obnactu getn-nepeceneHubl, KOTOpble He NOCeLLaloT WKony?

1. [Oa
2. Het — nepexop k Borpocy A16
3. He3Hao — nepexoa k A16

A13.

Mo kakum npuyYnHam 3T AeTun YHyaule BCero He nocewarT LLIKOHy? Ommemums ece nodxodsuiue

eapuaHmsbl

1.

ok LD

WX He NpUHMMAaIOT B LIKOMY M3-3a OTCYTCTBMSI MECT B LLKOSE

WX He NpUHMMAaIOT B LUKOSY M3-3a OTCYTCTBUS HEOBXOOUMbIX LOKYMEHTOB

Y poauTeneii/onekyHoB 3TUX AeTel HEeT AeHer ANs Toro, YTobbl cobpaTh pebeHka B Koy
WX He MycKaloT poauTenu, yTOYHUTE NPUYKNHY
[leTn He XOTAT noceluaTb LWKOMY, YTOUYHUTE NPUYNHY
TepputopmranbHble orpaHuyeHns (LIKOMbl HAXOAATCA OYeHb Jarneko OT MecTa NpoXuBaHus aeTeit),
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A14.

yTOYHUTE, ANsi KaKUX MECTHOCTEN 3TO Hambonee xapakTepHo

Opyrve npudnHel (yTouHUTE)
[pyrne npuunHbl (yTouHUTE)
[pyrne npuunHbl (yTOuHUTE)

Ecnu pe6GeHok-nepeceneHew He NoceLlaeT WKONY, Kakue opraHMsaumu npoBoaaT pa6oTy no

BOBJ1€4€HUI0 3TOro pe6eHKa B CUCTemMy 06pa3OBaHMﬂ?

A15. Kakasa pabota npoBogutca?
Al4 Al5
YnpaBneHue o6pa3zoBaHuA 1 1
CouunanbHas cnyx6a ans getem u MOonoaexu 2 2
YnpaBneHuve Tpyaa n couuanbHOM 3almUThbl 3 3
HMO (ykaxwuTte ) 4 4
HNO (ykaxwute ) 5 5
HNO (ykaxwute ) 6 6
HMO (ykaxwuTte ) 7 7
BonoHTepsl, pabotarowme B BIJ1 8 8
Opyroe (ykaxute ) 12 12
Opyroe (ykaxute ) 13 13
Opyroe (ykaxute ) 14 14
A16. C Kakumu TPyAHOCTAMM B LUKOSe CTaNKUBaloTCA AeTU-nepeceneHubl? Ommemums ece
rnodoxodsuwue sapuaHmesi
1. TpygHocTh B OOLLEHUM C yunTenamm (yTodHMTe, Kakme)
2. TpyaHocTv B 0bLLEeHNY C OAHOKNacCHUKaMn/CBepCTHUKaMM (YTOYHUTE, Kakune)
3. YpoBeHb 06pa3oBaHus B LUKOSAX CIIULLIKOM BbICOKWN AN 3TUX AeTEN, AeTSAM TPYAHO y4uThbCA
4. Y poguTenen He xBaTaeT AeHer Ha oOy4yeHne geTen (MOKyNKy AOMNOMHUTENBHbIX Y4EOHbIX
mMaTepuarnos, onnaTy AOMNOMHUTENbHbLIX YCNYT B LWKOMY U T.4.)
5. [HOpyroe (yTo4HuTe)
6. He 3Haro
A17. bBbiBaloT nu cnyvawm, Kkorga geTen-nepeceneHueB NPUHMMAIOT B LUKOJy, HO NOTOM OHU ee
6pocatot?
1. He 3Hato Takmx — nepexod kK A19
2. [a, yTo4yHuTE Hambonee YacTble MPUYMHbBI 3TOTO
A18. MoXxHO nNu BblgenuTb onpeaereHHble XapakTepPUCTUKN AeTel-nepecerieHUeB, KOTOpble
6pocatoT wkony?
1. BospacT: geTu kakoro Bo3pacTa Yalle Bcero 6pocatoT Lkony
2. lMon: 2.1. Manb4mkn unn 2.2. [eBOYKN
3. [Mpoxwusanwue: 3.1. B JoMOX0351MCTBax (B 0ObIYHbBIX KBapTUpax, gomax) wunm 3.2. B Mectax
COBMECTHOrO npoxwusaHus BIJT (narepsx, obwexunTmsax, MogynbHbIX ropogkax)
4. Kakue ewwe ocobeHHOCTU xapakTepHbl BIJ1, koTopble GpocatoT wwkony?
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A19. Tlo Bawwnm oueHKaM, CKOJNbKO AeTeN-nepecesieHUeB LWKONIbLHOro Bo3pacTa He nocewarTt
WKony? YKaXuTe JOJI0 TaKUX AeTel NO OTHOLIEHUIO KO BCeM AeTAM-NnepecesieHuaM LWKONIbHOro

BO3pacTa:
1. %
2. He 3nato

A20. Kak Bbl cuuTaeTe B Bawlen ob6nacTtv ata AONA Bbille, HUXKe U He OTNM4aeTca OT cpeaHen no
YkpanHe?

1. [ons peTen-nepeceneHLeB He NoceLlanLLmx WKOy B Halwen obnactu Bbile, YeM B CPEOHEM NO
YkpaunHe

2. [ons geTten-nepecerneHueB, He NOCELLAOLWMX LIKOMY B Wanen obnactu He 0TNn4aeTca OT CpeaHuX
nokasaTenen no YkpavHe

3. [ons peTten-nepeceneHLUeB He NoceLlaoLmx LWKoMy B Hawen obnactn Hwxe, Yem B CpeaHeM Mo
YkpaunHe

A21. EcTb nu geTv Apyrux Kateropum, KOTopble He NocelaloT WKONy? YTOYHUTe, Kakme 3To
KaTeropuu HaceneHusa? Mo Kakum NpMYnHam feTn 3TUX KaTeropui He NOCeLLALOT LKONy?
KaTteropus geten MpnYMHBI HENoceLeHns LWKOMbI

CoyuanbHasi uHmezpauyusi

A22. B wkonax u Knaccax, rae yyatcs geTu-nepeceneHubl B BalleM permoHe, npoBoAUTCA N
Kakas-To paboTa ¢ TaKuMu AeTbMU NO UX UHTErpauum B o6LecTBO/HOBYIO OOLLMHY?

1. [a, yToyHuTE Kakasi paboTa

KT0, Kakme opraHusauum ee NpoBOAAT

2. Her, noyemy

A23. TpuBnekalTCA NU K TaKoW paboTe poauTenu 3TuUx geten?
1. [Ha, yTo4HUTE Kakum obpasom
2. Her, noyemy

A24. Kakomn paboTbl N0 MHTErpauumn getTen-nepecerieHUeB B HOBYHO OOLMHY He XBaTaeT B BallemM
pernoHe?
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«CHEeXHbIU KOM»

A25. Kro, no BawemMy MHEHUIO, MOT Obl eLle AaTb MHOPMaL MO NO BONPOCcaM, CBA3aHHbLIM C
noceleHMeM LKONbl AeTbMU-nepeceneHuammn? MoxeTe nu Bbl A4aTb KOHTaKTbl TaKOro
cneyunanucra?

Nms

Opl’aHVISaU,VIFI, OOJKHOCTb

KoHTakTHble AaHHble (TenedoH, noyTa)

Apyaoe

A26. B03MOXHO, Bbl MOINU Obl AaTb HaM elle KaKyl-To MHOpMaLMIo O AeTsaX-nepeceneHyax n ux
[OCTyna K LIKosie, KoTopas Ha 0XBayeHa 3TON aHKeTon?
MHTepBbloep, NogpobHO 3anuwinTe BCe, YTO CKaXXET PECMNOHOEHT
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ANNEX 6. Questionnaire for interviews with Kls (national level)

YKkpauHa, 01601, KueB, 6ynbBap Jlecu YkpanHku 34, 6-1 3aTax

Ten: (044) 230-0260 dpakc: (044) 230-0262

AHKeTa ans Ko4YeBbIX MHPOPMAHTOB Ipoexm Ne140.460

(HauMoHanbHbIN YPOBEHb) SHeapb, 2016

Homep uHTepBbto : /| | | | damunus
MHTepBbloepa:

DatawvHrtepBbto: /| 1| |

yucno mecsy MpogomxutenbHoctb: /| | | MuHYT

Uma pecnoHAaeHTa

TenecoH

OpraHusauus

OdonmKHOCTb

Hacmosiwjum nodmeepxkdaro, Ymo daHHOe UHMEPEBbLIO MPo8edeHO MHO 8 Unmepebtoep (nodnucsb):
MoJsIHOM coomeemcmeuu ¢ UHCMPYKUUsIMU 1o 0aHHOMY uccsieGoeaHuUro

30paBCcTBYNTE, MEHS 30BYT . A1 npeacrasnsio komnaHuo “ITOK KOkpenH”, He3aBUCUMYO
nccnegoBaTenbCKylo KOMMNaHUo, KoTopas 3aHMMaeTcs NpoBedeHneM OnpocoB. OTOT ONpPOC NPOBOAUTCS ANS
Oetckoro ¢oHga OOH (IOHNCE®). Lenbio onpoca dBnsetcs OueHKka [AoCTyna K LKonam aeTtewn
nepeceneHueB 1 Opyrux mapruHannampoBaHHbiX rpynn. Mornm 6bl Bbl ygenuTs MHe okono 30 MUHYT K
OTBETUTb Ha BOMPOCHI?

YTouHUTe, NoXanyncTa, He NPOTUB N Bbl, YTOObI Balle MMSA YNOMUHANOCh B aHaNUTUYeCKMX matepuanax,
MOArOTOBIIEHHbIX NO pe3ynbTaTaM 3Toro onpoca?

Ecnn Bbl OyneTe nNpoTMB, Mbl rapaHTMpPyeM MOSHYH KOH(WMAEHUMANbHOCTb, BalM OTBETbl OyayT
npoaHanuanpoBaHbl TONbKO BMECTE C OTBETAMM APYrX PECNOHAEHTOB.

1 — A NpoTMB TOro, YToGbI MOEe NMS YNTOMUHANOCh B aHANIMTUYECKUX MaTepuanax

2 — 51 He NPOTUB TOro, YTOGbI MOEe UMSA YNOMUHANOCh B aHaNIMTUYECKMX MaTepuanax

lMpo6nembl cpedHe20 obpa3oeaHusi u npuema demel 6 WKOJ1y

A27. Kakue npobnembl Hanbonee pacnpocTpaHeHbl B chepe cpegHero oopasoBaHuA B YKpanHe?
Ommemume ece nodxodsujue gapuaHmbl

A28. Kakue u3 aTux npobnem Hanbonee akTyanbHble? BbiGepuTe He 6onblie Tpex Npobnem,
KOTOpble ABMAKTCA CaMbIMU aKTyalibHbIMU MO BallemMy MHEHUIO

B1 B2
14.HepocTtaTo4HOE KONMYECTBO LUKOS, MECT B LUKOMAaXx, LKOMbl NepernonHeHb! 1 1
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15.HepocTtaTtoyHo yuntenen 2 2
16.HepocTaTouHO OMbITHBIX/BICOKONPOMECCUOHANbHbIX yunTenen, bonbLuas Tekyyka 3 3
YUYMTENbLCKOro cocTaBa

17.Monogexb (Monoable yuntens) He ngeT paboTtaTtb B LLKONbI 4 4
18.Hunskaa moTMBaums yuutenen 5 5
19.[eTun, KOTOpblE MOCTYNAIOT B LLUKOMY, HE FOTOBbI K 06Y4YeHuio 6 6
20.[eTn n ux pogmTtenu He HacCTpoeHbl Ha 0by4veHne (Hanpumep, 6onbLuoe 7 7
KOMNMMYeCcTBO NPOryrnoB, pOAMTENN HE KOHTPONUPYIOT nNpoLiecc o6pa3oBaHus aeTen)

21.lMporpamma CrivLKOM CIioXXHa Ans geten 8 8
22.HekauecTBeHHbIE Y4EOHMKN 9 9
23.Y poauTenen He xBaTaeT AEHEr Ha LWKOJSIbHbIE HYXXabl 10 10
24.3HaunTenbHOE KONMYECTBO AeTEN, KOTOPbIE HE NMOCeLLatoT LKoYy (3anuwimTe 11 11
KaTeropuu geTemn )

25.[0pyroe (yTouHuTe ) 12 12
26.[0pyroe (yTouHuTe ) 13 13
27.0pyroe (yTouHuTe ) 14 14

A29. CyuwecTBYIOT N1 NpoobriemMbl ¢ NpMeMoOM AeTen-nepeceneHueB B LWKOSbI?
1. [a, yTouHuTE, Kakue
B kakux obnacTsix aTa npobnema BblpaxeHa Gorblue Bcero?

2. Hert

A30. Kakue opraHusauum nomoraroT nepecerieHLaM ycTpouTb pebGeHKa B LUKOJy B criy4yae
BO3HMKHOBEHMS NPo6Gnem c npMemMom peb6eHKa B LUKONy?

A31. 3apgaTb Bonpoc AJsi Bcex opraHusauumn, oTMeyeHHbIX B B4: 3HaloT nu nepeceneHubl, YTo
cneayeT o6paTtuThCA B ANA peweHus npo6nem c npuemMomM pebeHka B Wkony? OueHnUTe no
wkKane:

5. [a, B OONbLUMHCTBE 3HAIOT

6. [a, Ho He Bcerga

7. B GonblUMHCTBE Cy4yaeB He 3HawT
8. 3aTpyaHsalCb OTBETUTH

A32. To kaxpown opraHusauum, oTMmev4eHHon B B4: Bcem nu geTsiM, KOTopbie BbISIBNAIOTCS,
yAaeTcsi NOMo4b?

A33. Ecnu B B6 «HeT»: YTOUYHUTE, NnOYeMy He yaaeTcs NOMOYb BCeM AeTAM?

B6 B7
B4 BS Oa : Het Ecnn B6 = «2 - HeT»
YnpaBneHue o6pa3zoBaHus 1112341 2
HMO (ykaxwuTte ) 2 |1 234]1 2
HMO (ykaxwuTte ) 3 11234]1 2
HMO (ykaxwuTte ) 4 |12 34| 1 2
HMO (ykaxwuTte ) 5112 34| 1 2
BonoHTtepsl, paboTatowme B BIMJ 6 |1 2 34| 1 2
Opyrune (ykaxute Y| 7 |1 2 34 1 2
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Opyrve (ykaxute )| 8 |1 2 34| 1 2

Opyrve (ykaxute )| 9 |1 2 34| 1 2

HeT Takux opraHusauumn 10

— nepexoa kK A10

He 3Haw 11

ﬂpuquubl HeroceujeHuUs1 WKOJibl

A34. OueHuTe, NOXanymcTa, HaCKONbLKO Ans YKpauHbl akTyanbHa npo6nema HenoceweHns WKOosbI
AeTbMU-nepeceneHUamm:
1. Tpobnema akTyanbHa ANs BCeX 0bnacTen, B KOTOPbIX NPOXMBAIOT NepeceneHLbl
2. Tlpobnema akTyanbHa TOMbKO OS99 HEKOTOPbIX 06racTen, yTouHuTe, ANs Kakux:
3. Orta npobnema HeakTyanbHa Ans YKpauHbl
A35. MoxeTte nu Bbl OLEHUTb, CKOJILKO AeTen-nepecerneHueB He nocewatroT wkony? (B %
COOTHOLUEHMMU K 0OLLeMy Yncny aetTen-nepeceneHUeB LWKOJIbHOro Bo3pacTta — BO3MOXHO yKasaHue
WHTepBana oT ... 4o ...) %
A36. [o kakum npuumMHam geTu-nepecerieHubl Yalle Bcero He nocewarT wkony? Ommemums ece
nodxodswue sapuaHmMeol
1. WX He MpUHMMAIOT B LUKONY M3-3a OTCYTCTBUS MECT B LLUKOMEe
2. WX He NpuMHUMaIOT B LLKOMY M3-3a2 OTCYTCTBMSA HEOOXOOUMBIX JOKYMEHTOB
3. Y pogutenei/onekyHOB 3TUX OeTEN HET AeHer Ans Toro, YTobbl cobpaTb pebeHka B LUKOIy
4. VX He nyckalT poanTeNnu, yTOYHUTE NPUYUHY
5. [eTn He XOTAT nocelatb WKOMy, yTOYHUTE MNPUYMHY
6. TeppuTopmanbHble OrpaHNYeHns (LUKONbl HAXOOATCS OYeHb Jareko OT MecTa NPoXuBaHWA AeTen),
yTOYHUTE, ANs Kakux MecTHocTen/obnacren ato Hanbornee xapakTepHo
7. [Opyrve npnynHbl (YyTOYHUTE)
8. [pyrve npuymHbl (yTOUHUTE)
9. [pyrve npudmHbl (yTOUHUTE)
A37. Ecnu pebeHok-nepecerieHeL He NoceLaeT WKOJy, KakMe opraHM3aumm NnpoBogAaT paboTty no

BOBJIEYEHUIO ITOro pebeHkKka B cMctemy o6pasoBaHus?

A38. Kakas pabota npoBogutca?
B11 B12
YnpaBneHue o6pa3oBaHus 1
CouuvanbHas cnyx6a ans aetem u MONoaexu 2
YnpaBneHue Tpyaa U couuanbHOW 3aliUThbl 3
HMO (ykaxwuTte ) 4
HNO (ykaxuTe ) 5
HNO (ykaxuTe ) 6
HMO (ykaxuTe ) 7
BonoHTtepsl, paboTtatowme B BINJ1 8
Opyroe (ykaxute ) 12
Opyroe (ykaxunte ) 13

64




| Opyroe (ykaxute ) [ 14 ]

A39. C kakumu TPyOHOCTAMM B LUKOSE CTaNKUBaKTCA AeTU-NepeceneHubl?
1. TpygHoCTU B OOLLEHUN C YUNTENAMM (YTOUHUTE, KaKune)

2. TpygHocTu B 0OLLEHUM C OQHOKITACCHMKaMW/CBEPCTHUKaMM (YTOUHUTE, KaKne)

3.

4. YpoBeHb 06pa3oBaHUS B LLKOMAX CMLLUKOM BbICOKUA AN 3TUX AeTeNn, AeTAM TPYOHO YUNTbCS

5. Y pogutenen He xBaTaeT AeHer Ha obyyeHne geten (MOKynKy OOMONHUTENbHbIX Y4ebHbIX
MaTepuanos, onnaTy AONOMHUTENbHbLIX YCNYr B LLKONY U T.4.)

6. [pyroe (yTo4HuTe)

7. He 3Hato

A40. EcTb nu aeTu Apyrux KaTteropum, KOTopble He NocewaloT WKOoNy? YTOYHUTe, Kakme 3To
KaTeropumn HaceneHua? Mo KakMm NpuMYMHaM eTH 3TUX KaTeropmMn He NoceLwaroT WKoNy?
KaTteropusa geten INpU4mHbI HENOCELLEHNS LLKOSbI

CoyuanbHasi uHmezpauyus

A41. TMpeaycmoTpeHbl NM NporpaMmmbl MO MHTErpauumn aeTen-nepeceneHues B O6WMHY HA HOBOM
MecTe XuUtenbcTBa?
3. [a, ytouHuTe kakas paboTta NnpoBoanTCSA:
a. Ha HaumoHaneHOM ypoBHe
b. K70, Kakme opraHusauumn ee npoBoasT
c. Kakwve uenesble rpynnbl 3TON NporpaMmmbl?
d. Ha ypoBHe pervoHoB
e. Kro, Kakve opraHusauumm ee nposogsaT
f.  Kakue ueneBble rpynmnbl 3TOM NpPorpaMmmbl?
4. Hert, nouemy

A42. Kakom paboTbl N0 UHTErpaumm geten-nepecerieHUeB B HOBYHO OOLLUMHY He XBaTaeT B
YKkpanHe?

Apyzoe

A43. Bo3MOXHO, Bbl MOrnu Obl AaTb HaM eLye KaKyr-To MHopmaLuumio o AeTsx-nepeceneHuax u nx
AOCTYnNa K LKONIbHOMY 006pa3oBaHUIO, KOTOpas Ha OXBa4yeHa 3TOM aHKeTOMn?
WHTepBbloep, NogpobHO 3anuiumTe BCce, YTO CKaXeT pecnoHOeHT
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